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Introduction

v

While developing this Teaching Guide, the
authors have attempted to incorporate historical,
geographical; social, political, and cultural mater-
jals tHat comprise the ‘heritage of the somety of
the Western Frontier and Upper Missouri region.
Included are the legacies that have given shape to
the cultures of nine states: Minnesota, lowa,
North Dakota, South Dakota, Nebraska, Montana,
Wyoming, Colorado and Utah.

Activities such as exploration, fur trading,
Indian affairs, mining, stock growing, transporta-
tion and industrial development have been com-
mon to the histories of most of these states, and
the Native Americans . nd Anglo-Americans who

“have made up the societies have shared several
characteristics. All have possessed love for the

prairies, plains and mountains, and have worked,

to live in harmony with nature. All have belonged
to groups that have contributed to the region’s
culture in significant ways: Indians, explorers
trappers and traders, missionaries, prospectors,
farmers, cowboys, ranchers, soldiers, town build-
ers, industrialists, transportation builders, politi-
cians, and various isolated religious and ethnic
populations. All have been bound together by the
desire to share benefits from the natural resources
of the region, and by preference for open
country. .

Teachers and students should strive to under
stand not only state and local histories during the
Bicentennial year, but also the histeric roots that
have fostered the emergence of an extraordinary
regional culture. No less than New England, the
South, the Southwest or the Pacific Slope, the
Western Frontier and Upper Missouri region has a
history,a contemporary character and a promising
future of its own. Let us all make a concerted ef-
fort during the Bicentennial year to understand
the importance of this region to the nation as a
whole. '

Purpose of the Guide

The purpose of this Teaching Guide for Bicen-
. tennial activities is to present the teacher with:

{a} a basic course of study for the cultural
history and “geography of the Upper Mis-
souri and Western Frontier region;

(b) a basic guide for presenting the rich, ex-
citing heritage of the society of the region;

: 00010
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(c) information of Bicentennial interest on
the Western Frontier and Upper Missouri
region - - its history, geography, social
development, ind trnal progress, political
structure and peop e;

a filing system for the accumulation of a
library on history, geography and social
studies pertaining to each of the several
states in the region; .
a system for relating the history, geo-
graphy and social concerns-of the region
with those of other western states, the
nation and the world, through the use of
topi¢s and themes drawn from the Ameri-
can Issues Forum program;
an accumulation of suggested Brcentennual
projects, construction plans, project de- -
velopment ideas, student involvement ac- "
tivities and resource materials for class-
room teachers and students, as well as
adults, who are looking for “’something to
do” during Bicentennial celebrations;
a system for building community, county,
area, state and regional histories in the
framework of Bicentennial study of the
Western Frontier and Upper Missouri re-
\  gion. i
It is advisable to use the Guide as it has been
structured for the richness of the region’s heri-
tage can be understood only through the examin-
ation of all of its roots. Students should be en:
couraged to learn names, events and places as well
as to understand concepts stressed by the auth

It is well to keep in mind that this is a guldes(gIb il
n,

a textbook, compiled to encourage discus
inquiry, research and other activities. Teachers
should employ reference materials available in
most school or community libraries. |f used as a
storehouse of information by students, and as a
springboard for course preparation by teachers,
this guide should lead to the development of ex-
citing, rewarding social studies courses.

The authors have worked with all public school
teachers in mind - - whether they be native or
new to the area, well-read or weakly-versed about
the Western Frontier and Upper Missouri region.
The narratives in the Guide should supply suffi-
cient information for beginning teachers, or thos
who are new to the region, as they prepare to lead
inquiries, discussions, and other activities pertain-
ing to cultural heritage. At the same time, it has
been written with the veteran teacher in mind.
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. S:tructure of the Guide ¢

to use the kpowledge

Veterans will see many opportunities to incorpor-
ate "boxes full” of materials and lessons already
in use, * '

The Guide is comprised of ten teaching units.
Each contains major events and activities that
have -taken place in the region since the time
vanguardsmen along thé frontier first began to
keep written records. While selecting the events,
people, groups and activities for each unit, the
authors have attempted to emphasize the broader
aspects of the history of the Western Frontier and
Upper Missouri region. Events of local or area
interest have been included only to illustrate the
main currents of the region’s history.

¥ A\ -

Major historical themes tie the units together,
and teachers should attempt to show how those
themes contributed to the composition of the her-
itage of ‘the Western Frontier and Upper Missouri
region as a whole. Yet, each unit contains sub-
units of 'geographical and historical significance:
narratives, landmarks, maps, puzzles and “how

11

to’s” that can be used ‘{ndependentlv.

Stadents should be encouraged to ‘‘seek truth”
about the history and culture of the reg A, and

| they acquire’ as reinforce-
ment for their roles gs citizens of the region, as
wel] as of the,nation. |t is more productive, in the
!onb run, to substitiie fact for legend, and to
learn to live with the world¥ - for better or worse
-~ as it exists. o

The Challenge to Search for Uniqueness

 Scattered across the Western Frontier and Up-_
per Missouri region are hundreds of unique fea:

tures: geographic points of interest, historic sites,

and areas that nave been subjected to intensive
development. During the Bicentennial year, peo-
ple in each community should be encouraged to
look for unique features “close to home,” even
though they have not been publicized ag much as
some in other communities, For example, in al-
most every community there was a "first school’
house.” {!n every state there occurred some inno-
vation: 'in Wyoming the original constitution
provided for the first opportunity for women to
go to the polls; in Utah the Mormons created the
first effective irrigation system in the region; etc.
The value of Bicentennial observances is greatly
enhanced, in other words, when recognition is
given to developfnents that have occurred close-
by. Events that took place in'Boston,New York
and Philadelphia two centuries ago are important,
but to study them alone, at the expense of the
roots of regional heritage, is to miss the point of
the Bicentennial year.

“Maps, charts and activity sheets ¢

00011
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Contents of the Guide"

While examining the Teaching Guide for the
Cultural History and- Geography of the Western
Frontier and UppexgMissouri, you will find that it
is easy to use. In a sense, it is comprised of
ready-made lesson plans, with related activities
and enrichment materials included> It can save
hours of valifable preparation and ‘%(ching time:
be repro-
duced for distribution among students. Graphic
material can be converted into plastic overlays for
overhead projectors, offset or "’ditto’” mastérs and
photocopies. ,

Following the introduction, the Teaching Guide
has been dividediFby tabs that summarize the
several units, and serve as tables of contents.
Notice that a special unit has been included to
provide general information about the Bicenteh-
nial program, which has been prepared by the
American Revolution Bicentennial Administra-
tion and the National Endowment for the Hu-
manities. HERITAGE ‘76, FESTIVAL USA and
HORIZONS ‘76 give a genefai overview of the
nation’s Bicentennial thrust. The American Issues
Forum Calendar of Topics, reproduced in a brief
outl}ne, suggests subjects for discussions to en-
hance the value of the teaching units.

. . . 3 .‘
Following the Bicentennial program, unit are
thirteen, under the following titles:

'~ TEACHING GUIDE

This divided section contains information tea-
chers will need for effective use of the Guide. The
decailed narrative of the structure and use of
materials will help teachers transmit the cultural
heritage of the region to students.

-

MAPS AND CHARTS

This section contains project. and outline maps
of the region, and of the nine states. Students
can fearn much about their states and region by
locating .towns, rivers, mountains, paiks and so
on. -

AMERICAN INDIANS

The first historic unit-features a narrative that
tells of the American Indian long before the com-
ing of the first non-indians - - a description of
Indian life in the region as it was found by early
explofers, traders and trappers; the history of the
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Indians’ struggle to maintain their homeland; the
story=of Inglian’life on reservations; and comments
regarding American Indians’ modern struggle for

survival and identity .
- \ ¢ ¥

-

o~
EXPLORERS, TRADERS, TRAPPERS:

Who were the eatly explorers to the region?
What records of their journeys do we have? This
overview provides the answers to many questions
about the contributions of explorers, traders and
traopers in the region during the 17th, 18th and
19th Centuries.

hY

?OLDIERS AND FORTS

In this unit ther is emphasis on the role of
soldiers as buffers b&tween Indian and non- !ndlan
populations in the region. How did sol diers main-
tain peace7 What good did soldiers and forts
serve? Attention is focused upon the locations of
forts; the t : aties and some of the military history

of the regionh.

TRANSPORTAT:ON AND COMMUNICATION

This is an Malysis of the-effect of land, water
and air travel,in the Western Frontier and Upper
Missouri region, featuring a careful look at steam-
boats, overland trails, railroads, highways and air
routes, telephones, telegraphs and even the role
that the Pony Express played in the history of
. the region. What effect have they had on com-
merce? ;

' CATTLEMEN ,

The glamour and romance of the American
cowboy, cattle drives, cow towns, and cattle
barons unfold im a study of the impact of the
cittle indystry ‘upon the Western Frontier and
Upper Missouri region.

" AGRICULTURE

This unit describes the contribution of farmers
" to Western Frontier and Upper Missouri history.
After a Iong~pernod during whxch Farmers believed
that the land in this region was “‘unfit for farm-
ing,” they found it useful for agriculture and
claimed leadership in producing crops tc feed the
world.

/GOVERNMENT AND POLITICS

This unit reviews the existence of political
colomalism 1n the hustory of the region. Following
exploration and 1nitial settlement, mine states
were tormed. Leaders emerged who became pro-
minent 1n shaping national, as well as regional,
affairs

00012

CONSERVATION AND ECOLOGY

A look at the National Parks and Monuments;
conservation of water, minerals and-seit;and the
preservation of birds, wild life and migration ref-
uges. Here are a look.at what has been done to pre-
serve the ecological heritage of the region and a
challenge to pass on the richness of this region to
those who will see the Tricentennial.

TOWNS AND TOWN BUILDERS

This is about people - - some reputable and
some not - -whb opened up the Western Frontier
and Upper Missouri region., While studying town
builders, stLdents should explore histories of their
own towns, and town builders, and share these
stories.

CULTURE

A miscellaneous teaching unit that summarizes
the roots of our cultural heritage - - the writers,
musicians, artists, educators, leaders and out-
standing persons who share in the culture that
makes the region unique. Ever popular in music,
literature and graphic media, the stories of the
Western Frontier and Upper Missouri region still
abound today.

\

ENRICHMENT MATERIALS

This section has been added to include an anno-
tated bibliography and a glossary of significant
terms. Teachers will want to add information on
their towns, states and the region. We suggest
that you add appropriate file dividers or folders
marked “local,” “county,’” '‘state,” etc. Here
you can put all those newspaoer clippings, pic-
tures and brochures you have collected over the
years.

Scope

The authors believe that the Guide is versatile
enough to use in-either elementary or secondary
schools. However, it has been specnflcally designed
for the middle school,.or junior high school class-
room age group and level of interest. If itis to
serve in elementary courses it will be necessary to

use some of the less complicated activities, where- -

as if it is used 1n high schools, teachers will want
to add more complicated objectives and concepts.
Both can be accomplished by involvement of stu-
dents in developing the units, by inquiry methods
and by problem solving approaches. All of these
should be familiar to the competent teacher.

A-3




Substance of the Guide

information included in the text comes from
standard sources listed in the bibliography, or
from primary sources available on the shelves of
most university libraries. Recognition for author-
v . . A N .. .
1+ ship of quoted materials is given by mention in
the text of sources from which they have been
teken. Karen Lindekugel has drawn- -al-maps for
this guide except two - - those that identify Indian
land holdings during the 1860's and the year
1950, which are accompanied by citations. Simi-
larly, Barb Orde has created all “how to's" excep?"‘“
those accompanied by appropriate credits.

The authors of the Guide have made selections
of examples for use in the text, and choices of
locations for use in the composition of maps,
with major historic developments in mind. Nu-
merous events and points of interest have been
omitted through the desire to be concise and to
stress the history of the region "‘as a whole.” Itis
assumed that teachers and students who use this
Guide will identify developments and places im-
portant to their own communities and benefit
from the experience.

»

Meaning of the Guide .

During the_ last class period devoted to the
study of the Western Frontier and Upper Missouri
region, teachers and students should pause to re-
flect upon the importance of the materials they
have covered. No less than any other region in
the United States - - New England, the South,
the Southwest or the Pacific Slope - - this region
has a history and cultural heritage of its own that

“should inspire pride. Native Americans estabfished
civilizations long before the Age of Exploration
that followed the first expedition of Christopher

. Columbus, and have survived in the face of ex-
treme hardships with many elements of their pre-

. historic cultures intact. Trappers and traders, mis-
sionaries, miners and other groups discussed in the
Guide braved the hazards of the frontier to super-
impose a new civilization dpon the ones\ that
existed at the times of their arrival. Together,
Indians and non-Indians have forged a unique pat-
tern of life between the upper MISSISS‘ppl River
Valley and the Interior Basin, and, in doing so,
have contributed their fair share to the ac-
complishment of the ""Manifest Destiny’’ of the
United States. =
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“ BICENTENNIAL THEMES

. ) ' \
-+ .

. ! Thefistmonth: August 31 through September 27, 1975 - , AMERICAN ISSUES FORUM
A Y .
“*A Nstion of Nations” . , ”
August 31, 1. The Founding Peoples : CALENDAR OF TOPICS . e
. September 7- 2. Two Centuries of immigrants
H September 14: 3. Out of Many, One -
September 21 4. We Pledge Allegiance . .
) 1. The second month: September 28 through October 25, 1975
. The Land of Plenty
September 28: 1. A Shrinking Frontier? *
@ October 5: 2. The Sprawling City
October 12: 3. Use andd Abuse in the Land of Plenty o
October'ls: 4. Who Owns the Land
111, The third month: October 26 through November 22, 1975
. “Cartsin Unalisnable Righits” . .
- October 28: 1. Freedom of Speech, Assembiy and Religion
November 2: 2. Freadom of the Press -
\ November 9: 3. Freedom from Search and Seizure :
November 16: 4. EqualBestestiaq Uinder the Law )
IV. The fourth month: November 23 through December 20, 1975 '
‘A Mors Perfect Union’’; The American Government
November 23: 1. “In Congress Assembied . . ." A Representative Legistature . .
< November 30: 2. APresident: An Elected Executive
December 7: 3. "The Government”': The Growth of Bureaucracy
. December 14: 4, "By Consent of the States .
. V. The fifth month: January 11 through Fébruary 7.1976 L
Working in Amenca . . - .
- January 11 1. The American Work Ethic - ‘ .
January 18 2. Organization of the Labor Force
R ’ .. January 25, 3 The Welfare State' Providyng a Livelthood
February 1. 4 Enjoying the Fruits of Labor
VI The sixth month: February 8 through March 6, 1976 a : .
. s N -
“The Business of America..." ,
February. 8. 1 Private Enterprise in the Marketplace |
February 15. 2 Empire Buiiding: Cornerigg the Market
February 22. 3. Subsidizing and Regulating’ Controlling the Economy , : -
February 29. 4. Seiling the Consumer *
Vi, The seventh month: March 7 through April 3, 1976 ; 8 -
Amarica in the World Lo
March 7: 1 The American “Dream’” Among Nations
March 14: 2. The Economic Dimension
March 21. ' 3. A Power in the World
March 28: 4. A Nation Among Nations
Viil. The eighth month: April 4 through May 1, 1976
Growing Up in Americe .
. - Apnil & 1. The American Family .
At 11 2. Education for Work and Life ) -
Apnit 18. 3, "In God We Trust”
- w Aprit 25; 4, A Sense of Belonging . .
) e | # \
I1X. The ninth month, May 2 through RQ 2¢, 1978 . : . 7
. " Life, Libarty znd the Pursit of Happiness ‘
May 2: 1. The Rpwu'j Indwidualist
May 9: 2. The Dream of Success :
May 18., 3 Tha Pursuit of Plessure . - ’ .
May 23 4 The Fru(hzs of Wisdom ) &
R B .
Q T
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" HORIZONS '76
Within the American Revolution Bicentenniai Administration’s (ARBA’s) mandate to relate the basic principles on which the Nation was
founded to Bicentennial programs, Horizons “76 15 primarily future oriented. Within the ARBA’s charge to provide coordination-and leadership

\1-.._,?9: the 200th commemoration, Horizons *76 encompasses the substantial portion of responsibilities to meet the President’s caiifor

“this to be the occasion for looking ahead, for defining and dedicating ourselves to our common purposes, and for speeding the
accomptishment of specific local projects respon‘s/nye to our changing national prioritids, R , .

.

N !
The President also emphasized the desirability of a centrat and unifying theme for the Bicentenmal. !mptovmg\he quahty of hife

Neither the President, the Congress, nor the ARBA wouid represent that the programs the ARBA supports, endorses, or activates can provide a :
panacea for all the ills of aur society The ARBA's role is seen to be that of a catalyst in both the public and private sectors to bring forth by
1976 and * - - & \2vels of achievement Hopefully, from programs thus begun will flow a continuum of improvements in the quality of

* ufe for e o even into Century §l, *

3
¢ _The ARB \ bas refiected the view that the major Horizons ‘76 program which can both invoive every Ame&hqan and tead to improvements in the
quatity of Life for every Amencan 1s "‘Call for Achievement.”” It proposes that the American people where they live; where they work, or
wherever they are joined by a commenahity of interest come together to define theis shared aims, to estsblish plans and priorities for thewr
achievement 1n ing with their resolrces, and then to work vigorously together for achievements
:/

.

in addition 0 “Call for Achuevemep\z" the ARBA wiil concentrate the hmited resources it can command to have maximum tmpact upon im-
provement wahity of 1ife in Century 111 Priority wiil be given to the best projects so that, when the fireworks have faded and the parades
- are over, 1t can be said people are iving better because we apphed to the future the best of the principles and spinit of the past, .
7

. /

HERITAGE '76

| \4 .
The heritage of Anerica embraces the whole country It 1s the substance of our coliective memary. The Bicentennial Era /& fich in historic
events to be commemorated and provides opportunity for direct Gitizen Participation 1n exarmining the heritage and vaiues of this nation  The
discovery of this heritage i an exciting experience, one to give optirmism and confidence to ali Amernicans. The American Revolution Bicenten-
mial Administration {ARBA) urges all public and private groups ! America to recall these first 200 years of growth and development.
July 4, 1976 will close the second century of this Nation’s existence We have progressed from the time of a 4-week Atlantic crossing in 1776

l to a 3-day voyage to the moon .

The Bicentennial 1s the anniversary of these first 200 years of growth and development. Though this Nation is now troubied by both ancient
and modern problems of human society, the ARBA first urges an examination of our country its heritage and vatues. The term “"American
know-how'" 1s not folkiore We are a Nation of doers We have faned countless problems and have continued to function and grow under our
estabhishing Constitution {onger than anv other contemporary Nation. This heritage of acting, of change, and of wiilingness to change will
carry Amer.ca forward to its third century  The discovery of this heritage is an exciting experience; one to give optimsm and conf\wdence to aif
Amencans

Heritage 76 is concerned_not only w:itn the past but also with the present"%nd the future It 15 as interested in the continuity and contempor-
ary vahdity of the .deas of the Revolution'as it is in the origin and evolution of those ideas it s as much concerned with the present state of
our national inheritance as it is with the events which izt up to the Decla_gt:on of independence ar\di the Constitution. i

Heritage ‘76 recogn.zes that the Amernican Revolution t$ a permanent process of renewal, change, and imporvement in American life, that
pohticai institutions and forms of government, as well as all the agencies of social responsibility, must refiect the tumes and adapt to changing
needs that 1n 1976, as in 1776, soial, economic, and pohtical Ssystems must servé the uitimate purposes of a democratic nation to free men
from tyranny and oppression, from injustice, from human deprivation and the denia! of human rights, and from the degradation and destruction
of the natural habitat and the social environment The American Revolution i1s a continuing revolution, and the “"pursuit of happiness” a con-
tinwing quest <

FESTIVAL USA | -
Festivai USA 1s a cenWal . o uniyue component of the Bicentenrmal 1t evokes the spirst of hospitality and movement which has characterized

American devewpmer{t vites Americans to share experiences with each other and with their visitors and thus to erhance understanding, 1t
“encourages everyone fo participate in the Bicentenmial  Festival USA s firmly focused on peaple, the sights and the sounds of the people - all

the peopie the mu“:‘iuc.(y of thewr 1deas, thewr expressions, therr interests which best convey the diversity of our culture, the warmth of our .
hospitahity, thesvitahty Bf our society, the tradition upon which we draw and the traditions we Create

. Our Nation, founded by pioneers, built by immugrants, and strengthened by refugees should pay tribite to thenations of the world whose con-
triputions of ideas and people have played so great a role in our growth What better way to pay that tribute than to invite as many visitors as
possibie to shabe the Bicentenmial w.th us? We ask the countries of the world to send us their people - - their scholars, their young people, ther
artsts, !h&},ﬂrﬁfﬂsmons, thewr families, to have therrzbnng and teave with us some aspect of themselves and their culture

~

. Through Festival USA wviliages, towns, cities, States, organmizations, and famihies will be encouraged to open their doors to each other and
visitors, to beautify their commumties, and to stage festivals, fairs, and pageants The volunteer spirit has made g.hns country great The ARBA
hopes that Fastival USA wilt revive and strengthen that spint / i
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American Issues Forum

ThHe American Issues Forum is a National
Bicentennial Program developed under the aus-
pices of the National Endowment for the Human-
ities and co-sponsored by the American Revolu-
tion Bicentennial Administration. The Forum'’s

program is designed to permit the entire populg- *

tion - - people of all ages, backgrounds and inter-
ests - - t® engage in serious examination of issues
fundamental to the development and future of
American- society. Issues and topics set forth by
the Forum ‘have been selected for ihcorporation
in the Guide because honest attempts should be
made to apply the Issues to our regional theme.

Although the topics have been put forth by the
American Issues Forum in a sequential approach,
they have been rearranged in the Guide to apply
directly to the ten units. * In using the Issues,

teachers can follow the calendar of topics pre- .

sented here as supplementary material or they
can utilize the dialogue topics cited on the divider
tabs at the beginning of each unit., Either ap-
proach will stimulate students, teachers, parents
and other community members to re-examine
their value struct:'res - - those things that truly
make America a nation. '

The most appealing characteristic of the Ameri-
can Issues Forum is its emphasis upon dialogue
the art of discussion. This national project is a
unique attempt to gain community involvement.
The program is not limited to school use, rather
it emphasizes the idea that public and private
agencies should implement the Forumi’s nine cen-
tral issues and thirty-six sub-topics in their pro-
grams. Churches, service groups, fraternal organi-
zations, clubs and other groups arc invited to use
speakers, films, panels, symposia, plays, coffee
hours, essay contests and a host of other activities
to bring the Issues before their membership. De-
tailed information on the national program is
available to groups and individuals from:

-

The American Issues Forum
National Endowment for the Huranities
Washington, DC 20506

or

Regional American Issues Forum Program
Office of the President

University of Denver,

Denver, CO 80210

, 00016

It is not the purpose of this Guide to go into
great detail over any topic or issue. However,
since it is helpful for.teachers to-have the calendar
of topics, it has been included here. The topics
warrant serious consideration when planning your
social studies, languade arts or citizenship courses.
A dialogue approach to the Issues will generate
activities which can involve all students in your
classroom or school. Hopefully, the topics will
extend to “dinner table conversations” in stu-
dents’ hames and will also be utilized by the
public. Teacher and classroom leadership is essen-
tial in bringing the topics into the community,
and we encourage you to take the challenge of
providing a guiding role in this project.

On the preceding divider .tab is printed the
American Issues Forum Calendar of Topics. As
you will note, there are topics for each month and
themes for each week. In the Guide’s subsequent
units, there is a specific set of Amerkan Issues
Farum' Activities cited on each divider tab.
Monthly topics are printed in bold type, and
weekly themes are placed in quotes for your con-
venience. These are suggestions for activities, and |
it is expected that -teachers who use the Guide
will expand on this information. p

The Arerican Issues Forum looks at America.
it asks what is America? How did it come to be
what itis? And what are the problems that dis-
turb Americans today? With a look at the past to
find whence we came, we find traditions, diversi-
ties and similarities, compromises and conflicts.
What traditions do we want to keep or renew?
In looking at the Issues, we find some disparities
between our ideals and our practices - - successes
mingled with failures. Ultimately, a look at the
present and into the future moves us to find the
ideals and practices we “hold near and dear”
and want to keep as part of our American heri-
tage. The Issues are as broad as America. Our
challenge is to relate them to the Western Frontier
and Upper Missouri region and make them part of
our immediate lives.

]
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Here is the symbo! that will clearly idantify your bulletin boards, stories, games and projects with the Bicentennial, Follow
these directions and make a 2-D design. Or, use your imagination and make it 3-D! (Also a good math project, teachers!)

MATERIALS:
Pencil, ruler, eraser, black felt tip pen, compass and protractor. Draw lightly. » S
' P4

1. Using a compass, make a circle the size of the inside
star. Mark off 72 degree segments with the protractor.
Connect ' points to make a star. Diwvide each arm into
‘three sections.

.

2. Line up marks across from each oth.2r and draw lines to
make grids in corners. (see detai!! Be sure grid lines
are also parallel 1o the star,

3. Freehand, make the curves around the points. Be care®

ful to space evenly. !

. To fili in start with the outside space starting at any
point. Blacken to the first stop or line, Then do the
inside the same. Continue around. Erase unnecessary
lines.

This design is done more easily on a small scale.

|
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Bulletin Board ldeas

Pick 2 Theme'

Picking a theme 15, perhaps, the most important and sometimes the most difficult part of your bulletin board. However,
you are in luck! This booklet, along with the American Issues Forum Calendar, should generate a great many ideas.

Means and Materiais:

tin Boards may be made of a variety of materials, handled in various ways, by avarying number of people. Some brief
su ns are: corrugated paper, collage, cut-outs, drawings, copies of overhead projections, 3-D objects, etc.

=




TEACHERS GUIDE
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As has already been stated, the Guide has been
epared to give information for transmitting the
istorical, social, political and cultural roots of

the geographical area surrounding the Upper Mis-
souri River and the Rocky Mountains. Im-
mediately the questions arise, ‘"How much should
be taught?” and "How much should students be
expected to know?” There is so much to learn - -
names, dates, places, and events. Obviously there

' is no obligation to have the students master every
1 detail covered in the Guide, however, it is impera-
tive that social studies teachers stimulate the

interest and curiosity that will bring about an
awareness of the rich heritage that belongs to stu-
dents. ‘It is also imperative that teachers widen
this panorama sd”that it includes the present and
future, as well as the past, and so that it deals with
the traditions of the Western Frontier and Upper
Missouri region.

How then can we approach actual teaching?
The authors have chosen to use a conceptual ap-
proach rather than to try to cover all of the ex-
plorations, settlers, events, places, names, dates,
etc. More attention has been given to the succes-
ses, aims, desires, trends, errors, follies, cruelties
and consequences than to isolated incidents or
highlighting one pérson or event. In teaching Bi-
centennial history, teachers should be aware that
the 200-year time period under study is only a
segment of the total history of the North Ameri-
can continent. Cultural history is infinite and not
limited to a particular time, place, people or
event. Regardless of the diversity of the cultural
setting, however, we see historical parallels, make
comparisons and draw conclusions. This we have
attempted to do in setting for the conceptual
scheme. ) .

The Conceptual Scheme

A concept is a mental construct which isolates
common attributes from many facts, objects, in-
cidents, events and so on. A concept is an at-
tempt to bring together a host of experiences
which possess common characteristics - - a mental
filing system which pockets bits and pieces of
information, observations and actions into com:
partments in our "“knowledge banks.” In a con-
cept-seeking scheme, we attempt to draw mental
parallels or bring arrangement to isolated bits of
knowledge. In social studies these arrangements
fall “into such compartments as social concepts,
political concepts, historical concepts, and so on.

Teacher's Guide

v

i

The unique feaiure of developing cultural his-
tory is that there is,a heavy dependency upon
interrelated and cross referenced concepts. Social
concepts can not be taught isolated from econo-
mic and historical concepts. They are interde-
pendent and contribute to the cuitural “whole.”
Thus the conceptual scheme for this Guide em-
phasizes the necessity for a cultural synthesis as
we study the Western Frontier and Upper Missouri
region. The Guide deals with the study of human
relationships in a geographic setting. By using the
conceptual approach we can apply the past to the
present. We are not so concerned with who was
“’right’’ or "wrong,” as we are concerned with
examining truths from as many points of view as
posiible. '

In\the accompanying diagram, the conceptual
scheme has been presented in graphic form. It ean
be seen that teachers’ roles are to move the
students from a state of limited awareness to. that
of cultural knowledge. There are seven fundamen-
t4l concepts advanced in each of the ten teaching
units in the Guide. They range from a general

_statement about the unit under investigation to a

specific statement for the present and a projection
for the future. By using activities and resources
of this Guide, plus 'c!assroom interaction, learning

" progresges from a state of limited awareness to a

well orchestrated or synthesized knowledge. As
in most historical studies, concepts are somewhat
sequential, and historical content progresses from
the past to the present.

Teachers are expected to utilize their own best
methods to present the concept scheme to stu-
dents. No attempt has been made to outline
when a landmark should be used or whether the
narratives should be read to the class or given in
lectures by teachers. Similarly, no attempt has
been made to tell teachers how to structure the
cognitive and behavioral themes in terms of the
units. Of major importance, however, is the neces-
sity to teach all concepts advanced at the begin-
ning of each unit. The puzzles, "how to’s” and
resource materials are aids to help teachers relate
the concepts to students.

The Role of the Teacher

The authors see the roles of teachers in several
categories - - guides, managers, confronters, en-
couragers, facilitators, diagnosticians, prescribers
ay'd, of course, evaluators. They use a variety of

00020° | e




teaching techniques to induce questioning which
then leads students to explore causes, possibilities
and probabilities. By using role playing, large and
small group discussions, value-seeking sessions and
individualized packets, effective teachers will pre-
sent exciting courses in the Bicentennial year.
Here are some suggested techniques:

1. Focus on questioning rather than telling:

a. Observing .and seeking - - “What happened?”’
What do you find?"” “What did they do?”’
"Did anything else happen?’’

. Analysis - - “What caused this problem?”’
“Who "caused the confrontation?”’ '‘What
hidden causes do you think were present?”

c. Synthesis‘- - ‘What other problems are re-
lated to this cciicern?’’ “What other events
were going on in the region?"’

d. Prediction -~ - “"What will happen if this activ-
ity is continued?” ‘‘Who will benefit {or suf-
fer) if this action is taken?”’ ‘“What will pro-
bably happen to change this trend?"”

e. Value-seeking - - “"What belief do people hold
who would say this?” “If you had to
choose .. . ?” “Do you really care if this
happens?’’ "“What can be done?"’

2. introduce the unit of study by setting up a
conflict situation. Using the Government and
Politics unit, for example:

a. Suppose that Asians rather than Europeans
were the major immigrants to this continent.
What would have happened to the govern-
mental structure? Would it still be democra-
tic or would it be more socialistic?

b. What would have happened if the French

“ had not sold the Leuisiana Purchase to the
Unitad States? What kind of governmental
structure would there be in the region today?

3. Utilize role playing,pantomime to gain the con-
cept transmission.

4. Encourage the class to work in teams. Divide
the activities into interest groups and encourage
reports or shared findings.

5. Place more emphasis on participation than on

evaluation.,
volved.

6. Emphasize the ethical, moral and value-seeking
topics advanced by the American Issues Forum.

7. Stress the regional nature of the Guide; suffi-
cient emphasis has been placed upon local,
county and state concerns.

Be sure that all students are in-

v

/.f
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Evaluation

-
Teachers will want to know how well students
are gaining information presented through the use
“of the Guide. |t is possible to test for vocabulary
building, dates, names, events, and so on from the

. material presented in the narratives, landmarks,

"how to’s’®and puzzles. In the landmarks, for
example, there are vocabulary lists. Many sug-
gested topics for essay or theme writing can be
gleaned from the American Issues Forum topics
and themes. The possibilities for day_ by.day
evaluation and unit tests are numerous.

Ultimately, the authors believe that the most
important evaluation must be that of gaining in-
formation which tells teachers that students have
gained understanding of the-concepts advanced in
each unit. Re-examine the dlagram which'presents
the conceptual scheme for teaching. thé cultural
history. Does the student understand the | gener-
alized concept, background and.early develop-
ment, development and expansion, &tc. of each of
the units under investigation? In the unit on
Culture, for instance, it serves little purpose to
know the names of the various literary f:gures and
their works if the student does not comprehend
ihat these people were important in giving the
region part of its cultural identity.

Evaluation should be sought from process as
well as product, for example, developing dis-
plays,* models, bulletin boards and any of the
other “101 Things.”” Evaluation credit should be
given for planning and participation. Teachers
should encourage all students to become involved
in this, their Bicentennial year.
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% CONCEPT LEVELS

Conceptual Scheme

for Teaching the
Cultural History and Geography of the
Western Frontier and Upper Missouri Region

CULTURAL KNOWLEDGE

Concept about the present and future
concerns of the unit under study.

Concept about some of the desirable
effects of the unit under study.

Concept about some of the undesirable
effects of the unit under study.

Concept about the social, economic
and cultural impact of the unit under
study.

L+ expansion of the unit under study.

Concept about the development and

.

Concept about the background and
early history of the unit under study.

/

Generalized concept about the unit
under investigation.

LIMITED AWARENESS
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Reproduce and Display your Projects

NP |
>
G, 6

EXTENDED ARM FOR ENLARGING

Have 2 favorite picture you want enlarged? A pattern you b. A long piece of good quaiity rubber band with a paper

just can not seem to get right? Try this simple mechanism. _ pointer attached.
’ c. Pencil or pen. Position of the pointer on the rubber
a. Push pin or suction cup firmly attached to a table top - band determines the number of times of the enlarge-
or board. ment. Make the pointer follow the drawing and be

sure the pen or pencil is vertical at all times.

~
WAX PAPER MOUNTING Use one sheet of wax paper as the base.

This procedure is fast and easy. It uses a little known Place your composition on top.
quality of wax paper - - self adhesiveness with heat. Use it Cover it with a second clean sheet of paper. iron carefully
for just about anything. at a warm setting.

-

First of all, trace an outline of the original on tracing
paper.
. POUNCE PATTERN Perforate the outline of the pattern on hsavy paper,
In imitation of the great masters, we use this method of Place the pattern over a good sheet, Dust with chalk.

transfer. It is for same size and direct reproduction from Fill in the transferred design as desired or coat with
a working drawing or pattern. shellac or plastic spray. |t will fast years.

[l{fC 00023 C5
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ATTACHED EASEL {Lock Wing)

1. Cut one according to dimensions.
2. Fold on dotted line,

3. Cut on solid line and fold on dotted making the shape
shown,

4. Tape folded edge to centedof back as shown,

% anies

A
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ATTACHED EASEL (Simple Wing)

1. Cut sturdy paper as above, E’d in haif,
2. Trim top and bottom to widths shown making angles.
3. Paper tape to back of project.

FOLDING EASEL

1. Cut 2.
2. Tape together on both sides using cloth tape.
3. Bend at center, 2-D art work rests in grooves.

TWIG EASEL

Using*twme, tie together 2 sticks of equal length. A
shorter 3rd stick is the back leg. Add a 4th longer stick
for the cross piece and tie in place. Be sure knots are
hidden.
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MAPs\and CHARTS.
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Yo
» P2
”‘Tﬁa %
- \2
?

- 4
(QC 3 .
&
N
Iy

RE
'\“P\‘.‘&' #

rCiEAR:
; f‘ “’4;_
“?
#

L\/'\\L/QR\HC"\“/.\

W

RED @




dviN 3NITLNO  IMSYEEAN

D-1

00035




Q/'\‘ﬁ,//ﬂ
i .MI\UL _)D fmu




D13

00037

COU0T0D

AV INTNO




dWWN LO3Mr0dd 0O 0iCD




dviN 3NITLAO VLOMVYA HIHON

D-15

00039 )




AVATAY

A03r2ud

Nt T

f.,:\.vxr'

e

L

1
1
1

Rl

q

00040




-

dYN 3NMINO  VLIOMYA HINOS

[ ¥




00042

¥ GNYYO
\.\/l/

f. -
dVIN 153M0dd WOMYG HINOS e
N | B

. . © o - , v

/..

p

!
|
)




-

\\u

~

Y

dYA INMLAO YNVLNOW
_

Aruitoxt provided by Eic:

. E

3




+

————— e e
¥ nosiav W

ANS WHod Yldon

Y _mﬁom%:e.

-/




]

7 g¥IN INMLNO ONINOAM
o

D-21

00045




AMie g
o
o
&
?.
&)
X
LODOE Ry,

-
W)

N LAR

PROZECT) NAP

NN YOMING




UTAK QUTLINE NAP




UTAL PROJECT MAP \




R

ERIC

Aruitoxt provided by Eic:

.

COEEPTS TO BE LEARED

The origin of Amarican Indian tribes 1s a mystery that has per-
plexsd historians, anthropologists and sociologists for many
years. Theories range from views down through the
tribes by their, forebesrs that were slweys here’’ since
the creation of men, to the “Bering land bridge” hypothes:s of
non-indian scholars, .

Evidence in the form of artifacts, cave-writings and archeologi-
cal finds clesrly indicates that American Indisns were here
many centuries before the first Europam visited the continent.
Most of the tribes in the region under study hived in semi-
sedentary or nomadi¢ Cultures,

Father Louis Hennepin, who visited the Sioux in ssstern Minne-
sota during 1680, was the first European to write 8 detailed

" sccount of the Iife-style of prairie Indisns west of the upper

Mississippi Valley. Subsequently, oiher writers and artists who
followed tried to capture the habits, socis! customs, rituals snd
tribal dress of these native Americans in stories snd on canvas
before influences imposed by Europesn immugrants begen to
change tribal traditions.

fmmedistely following contect with explorers, traders and
trappers, the life-styles of American Indians in the region begen
to change, -and this eventusily led 16 » breskdown in hative
cultures.

The sovereignty of the United States over the independent and
free iife-styles of American Indians was 8 source of conflict
between the two cultures, and 1t was compounded by white
men's fur trade activities, gold rushes, homesteading and
ranching.

Through the terms of tresties, lsws of Congress and mulitary
sctions, the American Indiens in the Wastern Frontier and
Upper Missouri gradually were brought “‘uncer the protection
of the United States” in the 19th Century, and for all practicai
purposes, Indian leeders [0st their politicsl authority.,

Simultaneously, “civilization policies” were 1mposed upon the
American Indisns by the United States government, missionaires
and educators, with the uitimate goa! of influencing Indians to
sdapt to the Anglo-American way of life.

Then, 1n the 20th Century, the “Indian New Desi” was formu-

isted by the Frankiin Roosevelt administration, and unce that

time the United States government has sttempted to ‘“‘regensr-
ate the indians’ culture” by sllowing them greaster.status,
responsibility and power in seif-government - - ‘'sel f-determina-
ton

Since World War i1, government agencies have aiso made un-
precidented sums of monies svaiiable to the tribes. Some has
come as “developmental money’’, through the Indisn Buresu,
Office of Education, etc; some aiso has been paid as “‘con-
science money’’ through congressionsl sppropristion, approved
by tw Indisn Cisims Commission

Much understanding and dedicsted effort on the perts of
Indisn and non-indisn people in America are needed today f
indisns are-to succeed In gaining the identity and prestige they
deserve.
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PROJECTS ¢

SUGGESTIONS FOR AC‘HON%NSTRUCT!DN ORIENTED

Many schools are holding Americen. Indian.swareness days or
weeks in their communities. Have vour\clan discuss the possibil-
ity of such a venture.

Construct 8 model Indian village in 8 window or table-top dis-
pisy. Try to creste s three-imensional land-form thet repre-
sents some ared campsite used by Indians in prehistoric times,

Make 8 bulletin bosrd showing the locatidn of Indian reserve-

tions in the regon, List information sbout the trib#s, and in-
clude nemes of fambus laaders, cBirrent st=tistics about the
tribes, and some of the industries and activities of these people
today. 'Dress up’’ the display with pectures.

indien costumes, regafis and pictures of dancers megm be
festured on another bultetin board.

if there is sn Indian museum in your sred, schedule J\d trip
for your class and visit it.

USING THE “HOW TO PROJECTS"

This 15 8 fun unit for students. Using the “How to Make 8 Tipi”

fi ‘teen-foot real tipi. Directions for erecting the tipi are in-
cluded. Consuft indien leaders (if possib'a) in your area for
maraings and specifics which relate 1o their tribes,

“How to Make a Cance’’ 13 8 simple project that can'be used in
sny srt or social studies class. You may wish to find directions
for 8 more comphicated model.

I1f you can get 8 model, or a smal! cerarme horse or dog, you
can add considerably to the ‘How to Make a Travois’ plan,
and incorporsts it into 8 three-dimensional dispisy.

Bead-wesving and gourd-making sre starters for 8 display of
indian ertifects. Also include cradie boerds, beits, war bonnets,
spears and many other items which will mhke your display
complete. Consult Indian resource people for detais

- pettern; Vo &ﬁiﬁﬂmtﬁmmmmm



SUGGESTIONS FOR LISTENING-OBSERVING ACTIVITIES

-

Exarmnine the sccompanying maps in this section which show
the location of the American Indian iribes in 1815, 1860 and
the present. Discuss the policies of the government that con-
centrated tribes on reservations. What value structure perpe-
trated this type of action? What value alternatives face minonty
cultures that are being taken over by majority cultures? {Value
exploration and discusston!

Discuss with the class the ‘cvibization policy” imposed upon
Amernican inchans in the 19th Century. What alteroatives did
the United States government have? Has any other nation’s
policy been different or ‘better? Check Paraguay, Chilg,
Argentina, Canada and other Sister nations in the Weste
Hemusphere {Problem solving and retrospect)

Invite a Native American speaker to your class to speak about
the Indian people’s use of self-determination policies to gain
positive identities. What gains have they made, and what prob-
lems are facing them today? (Speaker-discussion)

Muiti-cultural awareness materials are available 1n most schools
throughout the region. While the theme of this section deals
principally with American Indians, what other minornity groups
Live ir. the area, state and region? What can we learn about
their cultures and identities? {Muiti-cultural awareness)

Invite an American Indian who 1s knuwledgable abgut indian
music and religion to speak to'your class Possibly this person
can teach the children songs and dances. {Listeung-participa-
tion)

SUGGEST!ONS FOR RESEARCH-WRITING REQUIREMENTS

* «As 3 supplement to the accompanying landmarks on American
indians, have your students do research and make written re-
ports on other famous Indian leaders 1n your area and the
region,

* Have 8 §mu|| group In vour class research theories on how

. Inchan ;Qople got to the North American continent Encycio-
pedias, history books and anthropology references will supply

e nformation.

* Many American indians served in World War I, the Korean
War and the Vietnam War Have vour students look for infor-
mation oyt these war heroes and report to your class.

*  There are accomphished Indian artists i the région who have
painted, drawn and sculptured the American indian way of
Ife, tegends and art forms. A study of these works would re-
quire 3 detaed search, but, 1n the end, the students will be-
come aware of the many contributions these peopie have made,

* Stydv @ stae and regional map with your students. List the
names of towns, counties and places that carry Indian names - -
Cheyenne, Wyoming, Omahs, Nebraska, Kahispell, Montana;
Yeltow-tail Dam; Peublo, Colorado, and Arapeho National
Forest 1o name 3 few ’
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AMERICAN ISSUES FORUM ACTIVITIES

»

it 1s impirative that we do not [ose sight of the minority groups
In Our ragion when we examine issues and.topics which consti-
tute the calendar of American Issues No comprehensive pro-
ararr of examination and discussion s possibie unless we con-
sider st Americans. Each of the foliowing should be discussed.

Issues that are of concern to the Amenican Indians 1n our region
appear in all the monthly clusters. Of particular interest, how-
ever, are those that deal with the extension of Unalienable
Rights in the third month. At the time of the writing of the
Constitution and the Bl of Rights, the initial writings' were
directly reiated to the freedoms extended to the white popula-
tion. °

Throughout the last two hundred yesrs, it has proved harder
than our forefathers snvisioned tu extend rights to all people.
in definirig and defending “‘equal rights” of minority groups,
such a3 Blacks snd iIndians, many controversies and con-
flicts have occurred. Neediess to sy, they aru not 8l settled
today. By what standards do we interpret and extend equality?
Are some of us “‘more equal’ than others?

Courts have consistently upheld the extension of the “inherent
and unalienable nights of man'’ to all eitizens. When citizenship
1S extended to any people, aren’t they 2ntitled to all the free-
doms and hiberties of other citizens? :

in the fourth month there is a concern for A More Purfect
Union, and the emphasis is upon a representative form of
government. People clect officials to represent them and thewr
interests, Do our legisiators truly represent the minonty
groups? What can voters do f they are displeased with the
attention given to thewr issues?’’

tn the nintih month, attention Is focused upon Life, Liberty and
the Pursuit of Happiness. This 15 a vital interest to American
indians Is freedom and equaity an illusion for minonity popu-
lations? {Sometimes it is easier to percewve our own errors if
we witness them in the lives of our neighbors A study of the.
history of Haiti 15 especiaily instructive.) Can we ever fuifill the
American dream without a conscious effort to incorporate the
unalienable rights’ of these people?

SUGGESTIONS FOR RESOURCE REFERENCES
Teachers .

Refd K. Andrist, The Long Desth. New York, 1964,

Edwin T. Demg, Five Indian Tribes of the Upper Missouni.
—.Norman, 1961.

Witham T, Hagen, Americen Indians, Chicago, 1961 - ~- -

L.ee Huddlesion, Origins of American Indizns. Austin, 1967

Alvii Joseohy, The Patriot Chisfs. New York, 1967,

Clark Wissler, Indians of the United States. New York, 1967,

Students

Bruce Grant, American indians, Yesterday and Today. Dutton,
1960

Oliver LaFarge, The American Indisn. Golden Press, 1960,

Willism K. Powers, Indians of the Northern Plains. New York,
1969.

Paul Willman, Indisn Wars and Warriors, West. New York, 1959,

, indimns of the Plains. Amencan Heritage

Junior Library, New York, 1960,




One of the most interesting mysteries of New
World history is the origin of Native Americans.
In many of the tribes, elders express a view, hand-
ed down to them by their forebears, that "“we
were always here.” Flatheads, for example, have
told how they came to be descendants of
"Coyote.” The Sun created the heavens and the
earth, in the beginning. Because the earth was
empty, the Sun created living creatures to occupy
it,and gave them powers according to their natural
proclivities. Many of the creatures were evil, so
the Sun made Coyote and told him to change the
earth into a place that was good - - with mountains,
forests, animals and fish. Coyote accomplished
this, and as he traveled across the earth his wives
bore children, who in turn begat tribes of Native
American pecple.

A Sisseton Sioux has described the origin of his
tribe in another way. After the creation of the
world, Wakantanka, the Holy One, grew uneasy as
he walked in the Black Hills because there was ''no
one he could love,” and ‘'no one who could return
his love.” From the wind and Mother Earth came
man - - the son of the Earth, the grandson of Wak-
antanka - - and the Holy One was no longer lonely.

With equal conviction, most non-Indian scholars
hold the view that all Native Americans were im-
migrants. Reasoning from the assumption that all
of the original inhabitants of North America came
across the 'Bering Land Bridge” thousands of
years ago, scholars have confined their search for
the origin of Indian tribes to attempts to identify
the routes they probably traveled as they moved
from Alaska to the places where Europeans first
discovered them."”

-

There is no way to prove which of these two
views about American Indian origins is true.
Scholars probably will never convince all Indians
that scientific inquiry has produced the correct
answer; elders of the tribes will not win over most
scholars. Accordingly, the search for truth about
a tribe’s prehistoric origin cannot accomplish much
more than to establish the approximate location
of the tribe at the time that frontiersmen of
European extraction first encountered, it. (Ac-
companying this narrative is a map showing ap-
proximately where the major tribes of the region
lived at the outset of the 19th Century.)  °

Prior to the arrival of European explorers and
traders, Native Americans shaped civilizations ac-
cording to the climatic conditions under which
they lived and the natural resources available to
them. In The Hoe and the Horse on the Plains,
Preston Holder has described two general types of
civilizations extant in the region. Some lived
sedentary lives with stable political systems, rigid
social structures, and reliable, horticultural econo:
mies. Others lived semisedentary or nomadic
lives with more fluid political and social systems,
and they relied largely upon the hunt for subsis-
tence and materials. Often the former type fell
victim to attacks by the latter type, but, in the
end, both were weakened by wars and rendered
vulnerable to influences of European immigrants.

Europeans first entered the region in the quest
for imperial rights, precious metals, furs and
American Indian souls. Spaniards pressed north-
ward out of Mexico into the Interior Basin and
southern Rockies; Frenchmen moved west from
the St. Lawrence River Valley. Jean Nicolet idep-
tified the Sioux during an expedition from Queébec
to Wisconsin in the 1630's. Sieur des Groseillers
and Pierre Esprit Radisson traded near the head-
waters of the Mississippi River after mid-century.
Father Louis Hennepin visited the Sioux in eastern

- -Minnesota during a brief stay in 1680 and returned
to Europe to write a classic account of their life-
style. The Verendryes, after locating trading fac-
tories on the plains of southe, + Manitoba, ex-
plored southward tc the vicinity of present Pierre,
South Dakota. Subsequently, traders continued
to move down out of British Canada to exchange
wares for robes and pelts,and, after the American
Revolution, fur merchants moved up the Missouri
River from St. Louis. By the outset of the 19th
Century, the fur trade was firmly established along

E-1
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the eastern and northern fringes of the region, and
it flourished until about the year 1850. By then,
most of the fur-bearing animals were gone, and
the trade was restricted to limited opeérations in
trading posts scattered across the West.

Traders changed the lives of Indians in the.re-
gion in several ways. They introduced diseases to
which Indians had no immunities and caused epi-
demics that/ threatened some tribes with extinc-
tion. They sold trade whiskey and firearms, which
caused both moral degeneration and wars among
the tribes. Traders also caused Indians to become
reliant upon manufactured goods, and hence to
become vulnerable to manipulation by other
groups of intruders.

The next intruders were treaty makers. For
nearly a decade after the United States purchased
Louisiana, in 1803, federal officials showed little
concern about the activities of Indians in the
northern part of the Purchase, except to prohibit
trade between them and British merchants from
Canada. The only official contacts were those ac-
complished by explorers, such as Meriwether
Lewis and William Clark, and Zebulon Pike.
However, support given the British by about 100

Sioux during the War of 1812, plus the ¢ontinua-

tion of illegal irade between the tribes and British
merchants, caused concern among government of-
ficials about the enforcement of sovereign rights in
"Indian Country.” Immediately following the
War of 1812, leaders of the Sioux tribes were
called to Portage des Sioux - - at the confluence
of the Mississippi and Missouri Rivers - - and were
asked to place their marks on treaties by which
they recognized the authority of the United
States. In a typicai treaty, chiefs from one of the
tribes agreed to peace and friendship with citizens
of the United States and acknowledged '‘them-
selves to be under the protection of the United
States. . . and of no other nation, power, or sover-
eign, whatsoever.”’ In return, the U.S. government
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agreed that “every injury or act of hostility” com-
mitted by ane party against the other (during the
War of 1812) would be “mutually forgiven and
forgot.”’

Ten years later, representatives from the govern-
ment met with leaders of the same tribe and as-
serted U.S. authority in stronger terms. Tribal
leaders ‘‘admitted” that they resided “‘within the

erritorial limits of the United States,” acknow--

ledged "“U.S. supremacy,” and claimed U.S. “'pro-
tection.”’ i

After gaining recognition of U.S. sovereignty,
federal officials worked to quiet conflicts between

tribes in the eastern part of the region..During the -

Jackson! Period, the War Department removed
eastern tribes across the Mississippi River, onto a
"big reservation,” in order to make the Great
Lakes Plains and Gulf Plains available for non-
Indian settlement. As eastern tribes crowded into
the Great Plains region, War Department officials
recognized the need to prevent major inter-tribal
wars. To accomplish this, they summoned leaders
of tribes located in the northern part of the
Louisiana Purchase to Prairie du Chiens, in 1825,
- - Sioux, Chippewa, lowa and several others - - and
negotiated a treaty. It began, ""The United States
of America have seen with much regret, that wars

.— -— __have for many_years been carried on" between the
various tribes. ‘To promote peace among™ the™

tribes assembled, ‘‘and to establish boundaries
among them,’’ and *'to remove all causes of future
difficulty,” agreements were necessary. Accord-
ingly, the treaty established territorial lines be-
tween tribes across the region, recorded the ac-
ceptance of U.S. sovereignty by leaders of the
tribes, and arranged an agreement whereby mem-
bers of one tribe would not enter lands controlled
by members of another without permission. When
reinforced by several subsequent agreernents, the
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Prairie du Chiens Treaty served to maintain peace
in the northern reaches of the "’big reservation”
for many years. {The "hin reservation” was a
vaguely defined-region that encompassed a large
part of the trans-Mississippi West - - the "Great
American Desert,” which was thought to be of:
little use to people of European extraction. It was
established during the second quarter of the 19th
Century by public officials who were convinced
that temporary segregation was the only p licy
that could prevent the extermination of most
Indians. Indians could survive only if they were
placed in isolation for a generation or two - - long
enough to adapt to, and prepare themselves for
acceptance in, the ‘melting pot’ society of the
United States.) -

.

'
A igd

Procedures for accuituration were spelled out irv
various treaties, laws of Congress and orders issued
from the Office of Indian Affairs. In effect, the
government generated a five-part plan to facilitate
the adaptation of Indians located on the “'big
reservation”’ to Anglo-American ways. Indian
agents were instructed to encourage tribal mem-
bers to give up hunting; to adapt to sedentary,
agricultural existence; to bring their children into
schools where they coutd learn the fundamentals
of Anglo-American culture; to replace traditional
Indidn religious beliefs with Christian beliefs; and
to accept citizenship in. the United States at the
expense of tribal attachments and loyalties.

As this “‘civilization policy’’ went into effect in
the northern part of the Louisiana Purchase, mis-
sionaires shouldered much of the responsibility
for its application. The Pond Brothers {(Congrega-
tionalists), Stephen Return Riggs (a Congrega-
tionalist) and Thomas Williamson (a Presbyterian)
worked among the Sioux in Southern Minnesota.
Riggs and Williamson composed Sioux dictionar-
ies, set up primary schools at their mission stations
along the Minnesota River Valley, encouraged
farming and stimulated interest in political and
social acculturation. During the 1850's, Riggs
gathered eastern Sioux around him at Hazelwood
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Mission, near Upper Agency, and engineared the
establishment of the ""Hazelwood Republic,” - - a
constitutional government that lasted from 1856
to 1862 under the leadership of President Little *
Paul (Mazakutamane - Fires His Gun As He Walks).
Meanwhile, Father Pierre De Smet moved out
from St. Louis in response to an appeal from the
Flatheads and set up St. Mary's Mission“in the
Bitterroot Vallev, spread the influence of Cathol-
icism across Oregon Country and returned to
teach the principles of his denomination among
Indians along the Missouri River Valley. Episcopal
Bishop Henry Whipple became active in the Min-
nesota River Valley during the 1860's, etc. Each
of these clergymen ‘taught the Indians he con-
tacted "‘not to pray only,’’ as Edmund Danziger has
put it, “but also to work, toil being next to godli-
ness, and after piety, the best aid to good living.”

Missionaires should not be discredited for their
efforts; they devoted their lives to both “saving
the souls” of the people they lived among, and to
preparing them for adaptation to the civilization
that was almost inevitably to engulf them. Never-

"theless, like traders, they undermined the self-

sufficiency of Indians and diminished their capa-
city to defend themselves against intrusions by
other groups moving into the region. During the
1840's, farmers began to move across the northern
Great Plains and Rockies to settle in Oregon and
California; Mormons migrated to Utah, 49ers
moved west to the Mother Lode. Indian leaders
complained, but federal officials dealt with the




problem by summoning the leaders to Fort Lara-
mie.in 1851 and negotiating a new treaty. Gros-
ventres, Mandans, Arikaras, Assiniboines, Black-
feet, Crows, Cheyenne, Arapahos and Teton Sioux
all agreed to confine themselves to specific areas,
gave their consent to allow the construction of
roads, and guaranteed safe passage for non-Indians
across the Northern Great Plains and Rocky
Mountain region. For all practical purposes, the
"’big reservation’’ was destroyed.

During the same year, other officials met with
chiefs from four eastern Sioux tribes at Mendota
and Ttaverse des Sioux, and negotiated treaties by
which ‘the ‘‘Santees’’ -surrendered all lands to
which they held aboriginal claim and agreed to
confine themselves to a narrow strip along the
upper Minnesota River Valley., Seven years later,
Yankton leaders traveled to the national capitol
and accepted a similar treaty, by which they sur-

rendered their aboriginal lands, and agreed to con--

finement on 400,000 acres on the north bank of
the Missouri, up-river from Choteau Creek. The
treaties of Mendota, Travérse des Sioux .and
Washington signalled the introduction of a new

-
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policy. The "big reservation’’ had fallen into dis-
use because farmers, miners, buffalo hunters,
trading post operators and adventurers were clos-
ing in along the eastern edge of this region. In
order to open up lands for dewelopment by non-
Indians, government officials began to concen-
trate tribes On small parcels of land. The policy of
“concentration” was applied all across the region
in a period of about sixty years, and it resulted in
the confinement of all Indian tribes to small tracts
of land. The last group in the region to submit
was the one headed by Charlot; he finally led his
pepple onto the Flathead Reservation after the
turn of the 20th Century. »

The adverse effects of “‘concentration” have
been described in detail in_Edmund Danziger's
1974 publication, Indians and Bureaucrats: Ad-
ministering the Reservation Policy During the
Civil War. [ndians suffered as a rasult of the in-

competence of Indian agents; political pressures
applied by special frontier groups upon federal
agencies; the whiskey trade; cultural clash with
non-Indians who settled close to the reservations;
“Indian rings” and related plots by non-Indians
to profit from treaty payments and annuities
through fradulent means; the distraction of Abra-
ham Lincoln’s administration during the American
Civil War, etc.

Many of the tribes fought back in self-defense.
During the 1860's, there was a ''Sioux Uprising”
in Minnesota; the Sand Creek incident of Colorado;
the Apache and Navajo. Wars in the Southwest;
and Red Cloud’'s War on the northern Great
Plains. In the 1870's, there was the Red River War
of western Texas and Oklahoma; further resistance
by Apaches in the Southwest; the demise of Black
Kettle and his Cheyenne and Arapaho folloyvers
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at Washita River in Oklahoma; and the Great
Sioux War that-ded to the death of George A.
Custer, and then to the defeat of the Teton Sioux,
plus other coriflicts of less significance.

. After the wars had ended, and Indian arms had
failed, some tribal leaders turned to native reli-
gions for heip and guidance. A famous episode
rosulted from the appearance of the Ghost Dance
religion, which grew up in the Interior Basin under
the leaédership of Smoholla and Wovoka. This re-
ligion taught that if Indians returned to their tra-
ditional ways, God would intervene, restore their
land and game, and drive non-Indians away. For
a brief time it gave some Indians new hope, but
its influence all but vanished after a group of
Sioux died at the tragic Massacre of Wounded
Knee in 1890.

By that time, tnbes had been forced to accept
“concentration,” together with the plan for ac-
culturation worked out during the administration
of Ulysses Grant. President Grant's “Peace Policy”
was, in effect, a scheme designed to accelerate the
application of the five-part plan that had been de-
vised during the Jackson Period: discourage the
hunt; break down tribal relationships, especially
the power of the chiefs; educate the children in
mission, boarding and day schools; quicken efforts
to Christianize the tribes; and promote agriculture.

) . In the long run, the last of these was the most
significant.  After more than a half century of
experimentation, the policy of breaking up com;:

buting lands in severalty crystallized in the Gen-
eral Allotment (Dawes) Act of 1887. Under its
terms, reservation acres were assigned to enrolled
members on the basis of individual ownership,
and "‘surplus acres’’ were made availablefor sale
by the U.S. government to non-Indian settlers.

munai land holdings on reservations and distri-

TR
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The Dawes Act effected all the tribes of the
region soon after its approval by the president.
The Yankton Sioux, for example, reached such
an agreement in 1891, and terms were set down in
an Act of Congress in 1892. [n return for
$600,000, they accepted small individual tracts
of land ‘on their 400,000 acre reservation and
agreed to “cede, sell relmqussh and convey to
the United States ail their ciaim, right, title and
interest in all the unallotted lands within the

limits 6f the reservation.” After surrendering the *

best of their lands in this way, many Yanktons
subsequently sold, their allotments to non-Indians
and became almost landless. ‘

’

-~

The allotment policy not only caused the loss
of ‘land, but it also created deep divisions among
Indian people. For instance, Flatheads were
divided when Chief Charlot |Eu many “full-bloods"’
in resistance both to the “‘mixed-bloods” who
acceded to the policy, and to the officials who
appeared to “enforce it. He resisted until 1907,
and only after his public acquiescenss were Jov-
ernment officials ab!e to complete the administra-
tion of allotment and the distribution of unallot-
ted acres on the Flathead Reservation. 4

As Tesidents of the various reservations ac-

cepted the allotmeht policy, their lives changed. =

dramatically. Most of the game vanished as non-
Indian settiers moved in. Tradituonal leadership
and social structure broke down. Family heads
struggled to acquire food and clothing by farming,

hunting, gathering, and lining up to accept rations, |

annuities and small fees payed in return for labor
around government :nstallations and missions:
Chllg'e.. were compelled to attend schoois, to
avoid participation in practices and ceremonies,
and in other ways to prepare themselves for entry
into the “melting pot” society.

Education was a central element in federal
Indian policy. From the year 1819,”when Con--
gress voted to appropriate the first “civilization
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fund” ($10,000}, the government gradually in-
creased its' annual expenditures to support mis-
sion schools, off-reservation boarding schools, on-
reservation boarding schools and on-reservation
day schuols. These educational institutions work-
ed to “civilize” Indian children, as missionaries,
Indian agents, tribal policemen, tribal judges and
other officigls attempted to prepare adults for
citizenship. ' From appearances, fedgral officials
were convinced that the ""Peace Policy’’ was suc-
cessful, for, in 1924, Congress passed a law confer-
ring U.S. citizenship upon all Native Americans.
They were accepted into the dominant society!

" Four years later, however, the Meriam Report
announced that the ""Peace Policy’’ had in most
ways been a failure. During the first quarter of
* the 20th Century, many western Amerjican Indians
had been reduced to a state of economic depres-
sion. The Yankton Sioux, whose lands were al-
lotted in 1894, saw their reservation slip away.
By 1930, only three people supported families by
farming on the Reservation.
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Along with economic depression came’aqé-q

chological breakdown. Prominent Native Ameri-
can clergyman, Vine Deloria, Sr., who left Pine
Ridge Reservation in 1316 and returned in 1931,
.commented: | came back and saw the pine
Ridge Indians, and | was shocked at how they had
changed physically, mentally, morally, spiritually,
socially and economically, from what | had
known. | thought it was just the Pine Ridge, so |
said, ‘Well, | will go back for a visit with the
Standing Rock.” | went back there, and it was the
same . . . They hadsall kinds of white people in
there. | don’t want o criticize anybody, but for
some reason they had a bad effect on the Indians

. When | left, those Indians on the Standing
Rock wers gentle beings, souls of hospitality,
serious and happy, faithful and trustfyl <. ... | was
gone about nine years. And | c.me Back, and, by
golly, there was change. Brbken families, drinking,
idleness. They lGst incentive for V' 7ing. They just
didn't care And the greatest tning they were
losing was religion . . . . They were spiritually de-
graded.” .
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Failures recorded in the Meriam Report, plus
growing awareriess of trengs described by Fr.
Deloria, precipitated dramatic changes in federal
policies - - changes that comprised the "New Deal”’
of Indian Commissioner John Collier. The Indian
Reorganization Act offered tribes the opportunity
to establish constitutional governments for their
reservations, and, once organized, to incorporate
their tribes and accept economic benefits from the
U.S. government. The Johnson-O'Malley Act
authorized fedzsial expendituras to support public
schools that enrolled American Indian students.

Indian Bureau ~fficials terminated-the allotment .
process, increasc< the size of communal land hold- .

ings, stimulated communal economic enterprises
and in many-other ways encouraged the revival of
“Indianness."’

Some .tribes formed constitutional govern-
ments; others refused to accept the principles of
the Indian Reorganization Act. Some tribes in-

corporated and made the most of '“New Deal’’ .

economic opportunities; others declined to parti-
cipate. The “Indian New Deal” was met with
mixed feelings on the reservations, even though
John Collier dispatched “salesmen’ to encourage
acceptance. Still, whatever the response of a tribe,
its members benefitted from the assumption
ampng federal officials that !ndians should no
longer be forced to accept cultural change. Rather,
they should be permitted, and even ericouraged, to
engage in Native American religious practices,
speak Native American langquages and in other
ways enjoy the traditions of their own cultures.
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Another benefit that can be attributed to the
work of "New Dealers’’ was the establishment of
the Indian Claims Commission, in 1946. As tribes
. surrendered their lands through treaties, concen-
trated themselves on reservations, and saw their
affairs fall under the control of federal Indian
Commissioners, superintendents and agents, they
suffered substantia] economic losses. From the
establishment of the U.S. Court of Claims, by an’
Axt of Congress in 1855, they had been at liberty
to bring élaims against the government through
the Claims Court, but an Act of 1863, amending
the jurisdiction of the Claims Court, had made it
necessary for a tribe to seek special congressional
legislation to confer jurisdiction upon the Court
of Claims to deal with the particular issues includ-
ed in its petition. The hgy}#
under that system, plus the/sympathetic attitudes
displayed by ‘‘New Deal” officials, influenced
. Congress to pass the Claims Commission Act of
1946. An independent agency comprised of threc
members was established soon thereafter. Any
tribe that believed it had surrendered land under
treaty for ‘‘unconscionable consideration,” or that
could show that its affairs had in one of several
oiner ways been mismanaged down through the
years, could present a petition for a financial
judgement in its favor, The deadline for the sub-
mission of claims was five years - - 18951,

Many tribes drafted petitions by that date, and
the Claims Commission c¢ontinues to review them
in the 1970’s. As of 1974, the Commission had
reviewed 450 out of 611 dockets, had dismissed
197, but had paid approximately $525,000,000
through awards on the remaining 253 dockets.
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When the work of the Commission is finished, it
will have authorized Congress.to appropriate mil-
lions of dollars to compensate for losses suffered
by Indian tribes in the past, and a considerable
portion of money will have gone to tribes in the
region under study. This will not “clear the
nation’s conscience for past wrongs'’ worked
against Indian People, as the authors of the Indian
Claims Commission Act intended; but it will serve
to salve some of the hurt and antagonism that
have resulted from the experiences of tribes in
the region over the past three centuries. |

A combination of the belief that the Claims
Commission would eventually "‘wipe the slate
clean’ as far as the government’s debt to Indians -

.was concerned, and the resurgence of political

conservatism in the United States. during the
1950, Ied(to an attempt by Congress:to “‘termin-
ate”’ government responsibility and services for
Indian tribes, and to hasten acculturation by sup-
porting ‘“‘relocation’’ of reservation Indians in
urban centers.

Since that timeg, the federal government has
worked throiign various agencies to channel funds
onto reservations, and to encourage the direction
of reservation affairs by the Indians themselves.
These policies crystalized during the Richard
Nixon administration, under the label “self deter-
mination,”’ and most officials assume today “tha
American Indians should be free to retain the pro-
tection and the benefits they receive from the
government until they themselves decide” that
"terrnination” is the best spolicy for their re-
spective tribes.

&
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in the spirit of “'self determination,” American
Indians have formed organizations in recent years
to appriase and represent their interests. Fore-
most among them have been the National Con-
gress of American Indians and the National Tribal
Chairman’s Association, although the one that has
received the greatest publicity has been the
American Indian Movement - - a militant organi-
zation whose members have, ‘among other things,
occupied the central office of the Bureau of Indian
Affairs and the site of the Wounded Knee Massacre
of 1890.

Indian organizations have had many effects
upon the lives of both Native Americans and non-
Indians in the region under study. Saome of their
activities have been salutory and constructive;
others have caused a division between the races.
But whether a protest, declaration or other organ-

izational activity seems constructive or devisive, it
should be viewed with two considerations in mind.
One is that the Indian tribes in the region have
received unconscionable treatment since the arri-
val of Europeans. When Jean Nicolet approached
them during the 1630's, they held aboriginal claim
to the entire region and faced few hardships aside
from occasional intertribal wars, and adverse
natural conditions. Then fur traders, explorers,
missionaries, treaty makers, buffalo hunters, farm-
ers,- miners and other groups appeared in quick
succession. As a result, by the outset of the 20th
Century, Indians found themselves in control of
tittle land, and in a state of economic and psycho-
logica! depression. Some aspects of the Indian
"New Deal’’ have improved conditions. Payments
authorized by the Indian Claims Commission have
afforded compensation for the treatment they had
received in the past. The fact remains, however,
that most Indians in the region still\live amid
poverty conditions with limited hope for better
times in the immadiate future, Expressions of
discontent by Indian organizations should be
measured compassionately against the experiences
that the tribes have had during the past three
hundred years.

- The other consideration is that organizational
activities are in keeping with the American tradi-
tion of collective bargaining. During the past
hundred years laborers and farmers have formed
organizations to bargain with other groups in
society, and their right to do so has gained general
acceptance. Should not the same privilege be open
to American Indians? '

Clearly, the American indian Movement is the
most ‘‘radical” of the Indian organizations, and
has encountered the most difficulty with the law.
But non-Indians are well advised to assess the work
of its leaders, and of the leaders of other Indian
organizations, with several things in mind: the
experiences of Indians over the past three centur-
ies; the legitimate role of coilective bargaining in
American tradition; and the meaning of ‘'self
determination.”

00058

IToxt Provided by ERI

ERIC®




?
L W™ - 3
o

.‘.-\§

The Genero! AHotment Act, 1887'

In the years following the American Civil War,
most Indian tribes in the United States were “‘con-
centrated’’ on reservations. We!l-meaning people
came up with various plans to “civilize”’ them. In
the same period, non-Indians began to face a
shortage of land,and to covet many of the approx-
imately 155,000,000 acres controlled by the
tribes. Policy makers, land speculators and would-
be settlers teamed up to promote a plan that was
written into the Allotment Act of 1887.

In a sense, the Allotment Act was the product
of a policy rooted in the early part of the 19th
Century that aimed to undermine Indians’ loyal-
ties and attachments to their tribes by assigning
them individual farmsites. As the sysiem was
finally worked cut, the president was given the
power to allot acreages - - usually 160 acres to
adults and eighty acres to minors - - and to hold
title in trust for twenty-five years, After that,
Indians received patents to ti:eir 1ands and were
free to sell, lease or mortgage them as they pleased.
Once allotments were assigned to all members of a
tribe, “surplus” lands on the reservation became
available for sale to non-Indians.

There were many faults in the allotment sys-
tem. First, most Indians in this region did not
think in terms of individual ownership ot land.
They had for centuries roamed as groups and had
shared the lands they contiolled in commune, and
they had enjoyed the right to use tribal land for
homesites and farming, but the idea of ar indivi-
dual owning a parcel of land was completely alien
1o them. Second, Indians had not been adequately
prepared to manage business affairs. In fact, the
Indian Bureau’s paternalistic role prevented them
from learning about such things as patent-and-fee
and mortgage payments. Furthermore, few Indians
in the region ever considered farming as a single or
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main occupation. Added to these problems was
the fact that most of the land in the region was
not productive enough to support subsistence
farming or grazing on plots as small as eighty or
160 acres.

Even if the system set up by the terms of, the
Allotment Act had been realistic, it had little
chance for success as it was applied. On most
reservations, rough lands were assigned to Indian
allottees and the best agricultural lands were sold

as “‘surplus’’ to non-Indians, and after the twenty-

five year trust period was over, nany allottees sold
their farms to get money for food and clothing.
By the 1930’s, Indians found themselves in pos-
sessicn of a very limited number of rough farm-
sites and, through the rules of inheritance, dozens

- even hundreds - - of people shared small finan-
cial returns from unproductive farms. All of this
I to say that the allotment system, though some
of its authors had good intertions, resuited in
making it impossible for all but a few reservation
Inchians to earn livings from the land.

Most tribes vigorously resisted the allotment of
their lands, byt few of them were strong enough
to prevent it. Eventually, government officials
realized that granting patents to individuals almost
inevitably led to the transfer of title from Indians
tc non-Indians, and by that time about seventy-
five percent of the allotments had been lost. it
was for this reason that John Collier, Commis-
sioner of Indian Affairs during the 1930’s, put a
top to the allotment system and encouraged a
build-up of communal holdings.

As already suggested, one of the most disturb
ing effects of the allotment system was the "“frac-
tionation'’ .of interest when the Indian to whom
the farmsite was allotted passed away. |f he or
she left no will, the ownership of his/her land was
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divided among the heirs. After several generations,
some Indians have discovered that they share the
ownership of small farms with hundreds, even
thousands, of others. In some cases, owners of
"fractionatéd” allotments have received as little
as one cent per year from lease agreements.

In recent years, tribal councils have set up

" arrangements to enlarge tribal (communal) hold-

ings, and to make it possible for individuals to con-
solidate "'fractionated” interests in several allot-
ments by selling them to, tribal governments and
using the proceeds to purchase farms within the
boundaries of the reservations. Such arrangements
have produced Inmcted results, however due to
the shortage of tribal funds, “red tape,” and so on.

-

Discussion Topics

1. What groups united to pass the Allotment Act
of 18877 What were each group’s reasons for
desiring the law’s passage?

¢

2. Discuss the provisions of the Allotment Act.

What was to be done with the “'surplus’’ reser-

vation land?

3. The weaknesses of the Allotment Act were
many. List and discuss them.

4. What were two results of the Allotment Act?
Explain the problem of fractions of allotments.

o

Vocabulary Building

LLand Speculators
Patent

Trust

Allottee

Paternalistic -
Fractionated

The Indian New Deal

The Meriam Report, on “The Problem ot Indian
Administration,’”’ was a survey sponsored by the
Brookings Institute in the 1920's to appraise the
effects of government Indian policy between the
American Civil War and World War I. It presented

_many problems and had a great influence on peo-

ple in government with the power to bring about
reform. President Herbert Hoover’s administration
began to study possible changes, but a full-fledged
reform movement did not appear until after the
election of Frank!in Roosevelt, in 1933.

John Collier, Commissioner of Indian Affairs in
the Roosevelt administration, had served among
various tribes of Indians. for ten vears and had
already gained a reputation as a reformer. After
he became Commtssmner he became the principal
force - - with full support from Secretary of the
Interior, Harold L. Ickes - - behind the creation of
the “Indian New Deal.” The Roosevelt adminis-
tration devised a '"New Deal” for other citizens
who were threatened with starvation during the
Great Depression; Collier, and others who worked
with him, feltt was only just that the Indians
should receive similar consideration. Foremost
among the "‘Indian New Deal’’ measures was the
Indian Reorganization Act (sometimes called the
Wheeler-Howard Act). |t was passed by congress
in 1934. Its most important provision authorized
Indian tribes to organize constitutional govern-
ments on their reservations, and to elect officials
to govern reservation affairs. In effect, this law
caused the replacement of traditional Indian lea-
ders by officials chosen through the democratic
process. Several problems arose as it went into
effect. Tribes were factionalized through debates
bewween those in favor and those against elered
governments. The drafting of constitutiorss and
by-laws, elections and all significant actio.is taken
by elected officials were subject to review by the
Secretary of the Interior. Sevaral obvious benefits
were available to tribes that chose to organize
governments under the Wheeler-Howard Act, how-
ever. There was the opportunity to establish poli-
tical leadership where it had grown progressively
less effective since the Indian wars of the 19th
Century. An organized tribe was given the option
to incorporate itself and enjoy certain economic
opportunities offered by the federal government.
Perhaps most of all, it became possible for Indisns
to retain a degree of self-determination as the
pressure of non-Indian civilizadon cjosed in around
them.

it 1s important to emphasize that trihes were
not compelled to accept the provisicns of the
Wheeler-Howard Act. Adult members assembled

. and reached the decision by popular vote. Across

the nation, approximately three-fourths of the
tribes chose to accept. But in the region under
study some accepted and some rejected tribal re-
organization completely, and 'sorne organized sys-
tems of gevernment that function somewhere in
between traditional dynastic leadership and con-
stitutional democratic government. A most inter-
esting government, chosen as an alternative, is the
"trusteeship’’ that has worked on Upper Agency
near Granite Falls, Minnesota.

Collier’s reforms did not stop with the passage
of the Indian Reorganization Act, His bureau
made it policy to discourage the leasing of Indian
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land by non-indians and to put indians themselves
to work on their land. Many tribes took up cattle
raising, and Indian cowboys and foremen handled
the herds, with Indian managers supervising the
business side of ranching. The Indian Bureau also
formed an alliance with the Soil Conservation Ser-
vice of the Dgpartment of Agriculture, in order to
aid in the conservation of land which had been
misused, and erhployed Indian people in efforts
to prevent soil jerosion. Collier's administration
emphasized improvement in health care and pre-
ventive medicine, and supported the construction
of new clinics and Indian hospitals. Collier placed
great stress upon Indians’ rights to observe their
cultural traditions. The Indian Service was to
empbhasize respect for Indian heritage, and to en-
courage the use of native languages in Indian
schools. All Indians were given freedom of choice
regarding religion. Some missions welcomed the
reforms; others objected vigorously. In any case,
old religious practices such as the Sun Dance were
no longer forbidden. Another significant change
supported by Collier was the revival of Indian arts
and crafts. He promoted the establishment of a
special Arts and Crafts Board. Tribes were sup-
ported in the effort not only to enjoy traditional
artistic efforts, but also were encouraged to sell
the products for profit.

The “Indian New Deal’’ offended many special
interest groups, and it has been attacked fre-
quently down to the present. For examiple, land
acquisition for Indians has sometimes been block:
ed by pressure groups in congress. The credit sys-
tem for loans and various benefits have suffered
because of the lack of appropriations. Neverthe-

-less, Collier's “New Deal’’ set into motion many

prcgrams which have had positive effects upci
Indians in the United States ever. since.

One tribe in the Western Frontier and Upper
Missouri which benefitted from the "“Indian New
Deal” was that of the Flatheads in"'Montana. The
Flathead Reservation had within its boundaries a
power site which could be developed to provide
irrigation for their land. In 1925, a special provi-
sion by congress had given the site to the Montana
Power Company. When the Reorganization Act
became law, the Flatheads crganized and incorpor-
ated their tribe with the backing of the Indian
Bureau, The incorporated tribe was able to deal
with the. Company, and the final terms provided
for preference in employmerit to be given to Flat-
head Indians in the construction of a hydro
electric plant. Royalties were to be paid to the
Flatheads for twenty years with penalty fees for
late paymerit of royalties. Thus a capital fund was
created for investment in enterprises such as saw
mills and dairies to create jobs for Indian people.

*

The plant was completed with ninety-three per-
cent Indian labor. The construction of the hydro-
electric plant on the Flathead Reservation re-
flected the general purposes of the “/Indian New
Deal.” Numerous Indian tribes have gained eco-
nomic strength and recognition through the ef-
forts of John Collier and other reformers.

Discussion Topics

1.What thirgs led to the Indian Reorganization
Act of 19342 -

2. Look up information on the findings of the
Meriam Report. What conclusions did it draw?

3. Discuss the provisions of the 1934 Act. Why

_were they necessary?

4, Why do you think Inaian traditions and cus-
toms were prohibited before 1934? What effect
did this have on the tribes?

5. How did the Flatheads use the 1934 Act for
- their benefit? See if any other tribes in the
region have similar stories.

’

Vocabulary Building :

Reform
Allotment
Incorporate
Prohibition
Appropriations

THe Indian Claims Commission

“Indian payments’ have been favorite subjects
tor discussion along the streets of off-reservation
towns for many years. Listen to some of the con-
versations and before long you are likely 1o hear
someone say, 'Indians are always getting pay-
ments from the government, and that’s why they
never try to get ahead. Haven't they received as
much as they have coming to li\&l;ﬂ already?”

This attitude probably originated in the 19th
Century, as non-Indians saw Indians travel fre-
quently to their agencies to draw rations and col-
lect annuities guaranteed to them in treaties, or to
apply for gratuities that the Bureau of Indian Af-
fairs extended frbm time to time. Unfortunately,
the attitude has persisted intq the 20th Century,
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long after treaty benefits have disappeared] !n-
dians continue to receive ‘‘payments,” to bg sure,
but most of them come from sources that are
available to all U.S. citizens: county 4nd state
welfare funds; social security benefits; special
assistant plans for senior citizens, etc. With the
exception of “‘commodities’” distributed on reser-
vations, Indians -have received few special pay-
ments in recent years. The checks they draw from
their agencies are, for the most part, fees for the
lease of allotted lands and per capita payments
from awards authorized by the Indian Claims
Commission - - awards that are long overdue.

Payments authorized bv the Indian Claims
Commission should never be mistaken for gratui-
ties. On the contrary, they represent the payrment
of old debts to tribes across the country by the
federal government. The Commission.was estab-
lished by an act of Congress in 1946 to encourage
any “tribe, band, or other identifiable group of
Indians” to present its claims against the govern-

~. ment for additional payment to cover losses it had

L 4

suffered in the past.
It spokesmen for such a group presented its

. case within five years (by 1551}, and could show

Rl
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that its leaders had surrendered land at some time
since the founding of the United States for
"unconscionable consi-feration,” or could prove
that its properties or aftars had been mismanaged

in other ways, the Indian Claims Commissicn was '

given the power to authorize congress to appro-
priate money to compensate for the losses. , As
they drew up the Claims Commission Act, con-
gressmen made it clear that once the Commission
had made its ‘’final determination’ on a tribe’s
cl2im, and the tribe had been given time to express
dissatisfaction with that determination through an
appeal to the U.S. Court of Claims, the decision
of the Indian Claims Commission would “forever
bar aay further claim or demand against the
United States” by that tribe. In other words, the
government'’s debt to that tribe would be paid; the
"nation’s coriscience would be cleared’’ for all
time, as one historian has put it, for the wrongs
worked against the people of that tribe.

Before the deadline for the submission of
claims had passed, in 1951, tribal officials and
attorneys prcsented many claims against the
government that have been' entered by the Indian
Claims Commission as 611 separate dockets, As
of June 30,1974, 450 of the dockets had been re-
viewed by the Commission. 197 of them had been
dismissed without payment; 253 had resulted in
awards totaling about $525,000,000. In other
words, forty-four percent of those considered by
the Comraission resulted 1n no payment; fifty-six
percent won an average of about $2,000,000 each.
The Indian Claims Commission will continue to

C??
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work until 1977, by which time it is expected to
complete its work on the remaining 161 dockets,
and it will then go out of existence. Doubtless,
when its work is finished it will have authorized
congress to pay close to $1,000,000,000 to tribes
across the country.

The awards paid so far have averaged only
about $2,000,000, as indicated above, but some
of those issued to tribes in this region have been
much larger than the average. In 1960, Utes
shared an award of $7,700,000, and in 1975 the
confederated Utes received the sum of $7,908,586.
During 1961, the Crow were awarded more than
$10,000,000. At present, the Indian Claims Com-
mission is considering a claim for payment on the
"Black Hills region” that might result in an ap-
propriation for the several Teton Sioux and the
Yankton Sioux Tribes in the amount of approxi-
mately $48,000,000!

Tribal members have sometimes complained
because the processing of claims has been slow
and tedious. The complaint has been justifiable,
but Indians should be aware that fhost delays have
resulted in the attempt by federal officials to be
fair. Procedures written into the Claims Commis-
sion Act required that all interested parties have &

chance to express their opinions before the Com-
mission reached a decision. After a tribe’s attor-

neys drew up its claim and presented it to the
Commission, the U.S. Department of Justice was
allowed time to prepare a response, and tribal
spokesmen were then asked to review and react to
the Justice Department’s report. Only after hear-
ing from spokesmen for both the tribe and the
government did the Commission render a deci-
sion, and after the decision was published both
the tribe and the government were given the op-
portunity to register objections by appealing to
the U.S. Court of Claims. |f no appeals were re-
gistered, the Commission proceeded to determine
what percentage of the award should bg paid to
the tribe’s attorneys, and then to send authoriza-
tion to congress to appropriate the full amount of
the award for deposit in the U.S. Treasury on the
tribe’s behalf.

After making an appropriation, Congress then
began work on a special act to govern the use of
the money This was accomplished by holding
special hearings to determine the preferences of
the people of the tribe, the leaders of the tribe,
the Commissioner of Indian Affairs, and the
Secretary of the Interior, Once the hearings were
complete, Congress passed a law that specified
how much of the award was to be spent to pay for
the services and expenses of the attorneys, expert
witnesses and investigators, the preparation of a
tribal roll, etc; how much would go to the tribal
council for use in developing industries that would




benefit all members of the tribe; and how much
would go toward per capita payments - - payments
to individuals whose names appeared on the tribal
rolls.

Awards issued by the Indian Claims Commis-
sion have effected the lives of Indians according
to both'the sizes of the awards and the sizes of the
tribes. Doubtless each of 150 enrolled members of
the Kalispel tribe saw his lot improve during the
1960°s for holding a share in an award of
$3,000,000. Yet, it cannot be assumed that the
economic status of a member of even a relatively
small tribe that receives a substantial sum of
money will necessarily change. The Yankton
Sioux have been more successful in winning claims
than most tribes. So far, slightly more than 4,000
enrolled members have won $6,000,000, and they
have prospects for winning somewhere between
$8,000,000 and $25,000,000 more in the future.
After all deductions have been taken from the
$6,000,000 already paid from two dockets, each
member of the ¥ankton Tribe will receive little in
eXcess of $1,000. When the last payment has been
made on behalf of the Yankton Tribe, it seems
doubtful that_any member will have received more
than about $3,000. -

When the work of the Indian Claims Commis-
sion is finished, will the ""nation’s conscience’ for
wrongs worked against Indians in the past “be
cleared?”’ Should tribes be forever denied the
chance to make "‘any further claim or demand
against the United States?’’ Perhaps the answer
to these questions is “‘yes,’”” in the case of the
Kalispels. Surely the answer is "'no,” where the
Yankton Sioux are concerned, at least those who
have chosen to remain on the reservation. A tribal
report issued in 1969, when the number of reser-
vation residents was slightly more than 1,000, re-
vealed that the tribe retained only about 5,400
acres of land, and that individual members held
title to only about 23,700 allotted acres that had
become so ‘‘fractionated’’ that some of them re-
ceived as little as 1 cent a year from lease pay-
ments. Only 100 reservation Yanktons were em-
ployed, and more than half of them worked on
seasonal jobs. About 100 drew welfare checks, as
600 lined up to get commodities in order to sur-
vive, Housing was substandard, etc. Poverty con-
ditions among the Yanktons cieated by the pre-
sence of Anglo-American civilization over a period
of more than two centuries cannot be corrected
with the payment of a few thousand dollars to
each member of the tribe.

The establishment of the Indian Claims Com-
mission represented a significant, well-intentioned
effort by Congressmen to try to make up for the
suffering experienced by Indians since the found-

ing of the United States. Indian Ciaims Commis-
sicners have been fair, and often generous, as they
have reached their decisions. Still, when their
work is finished, the ‘'nation’s conscience’’ will
not ""be cleared’’; the payments they have author-
ized should be regarded as only partial payment
for the suffering that Indians have experienced
in the past.

Discussion Topics

1. Explain the answer tg-jincorrect assumptions
that Indians receive payments from the govern-
ment.

2. Why was the Indian Claims Commission formed?
How much time did tribes have to present their
claims?

3. Why does the processing of claims take such a
long time? How much time did tribes have to
present their claims?

4, Why is the size of a tribe important in judging
the effect of an award issued to a tribe?

5. See if any tribes in your area have claims before
the Commussion or have received awards_ for
claims.

\\
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Vocabulary Building

gratuities

annuities

""unconscionable consideration”’
dockets

tedious

commodities




HIDDEN INDIAN TRIBES
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Ute and Flathead Resistance &5

Prehistorically the Utes lived in the Rocky
Mountains of western Colorado. They called
their home the ""Shining Mountains,” and when
white people began to settle in Colorado the Utes
did not resist. In fact,they beiriended non-Indians
during troubles between the Army and the Colo-
rado piains Indians during the 1860’s. Because of
this friendly relationship, the Utes were allowed
to hunt buffalo freely on the Great Plains after
the Cheyenne and Arapaho were removed to
Indian Territory. As white settlement increased
in Colorado, however, the Utes were inevitably
pressured into-giving up part of their “Shining
Mountains.”

In 1863, as Indiari wars broke aut across the
West, government officials chose Ouray as princi-
pal spokesman for the Ute Nation. Ouray was
ideal for he was Apache and could speak Spanish
and English as we!! as his native language. Earlier,
he had served as interpreter during negotiations
between government officials and the Utes, and
had proven himself-a “‘good chief” from the gov-
ernment’s poini of view. Soon after officials
recognized his authority he went to Washington.
There he was impressed by the large number of
soldiers he saw and was convinced that it was best
for Utes to live in peace.

In their first treaty with the governgnent, in
1863, the Utes were allowed to keep all of their
land west of the Continental Divide, but in a new
treaty, in 1868, the government marked out
boundaries for the Ute Reservation. When the
boundaries were set, Ouray protested because the
Utes gave up their hunting grounds and squatters
had already begun to settle within the boundaries
of the Reservation. QOuray protested in vain. He
was told that the only alternatives for the Utes
were to sell the northern part of their reservation

or to accept removal to Indian Territory. The
Utes chose to give up that part of their reservation
occupied Dy squatters. Government officials es-
tablished three agencies on their reservation: one
on the White River; one on the Uncompahgre
River; and a third near the border of New Mexico.
Curay made his home near the center of the reser-
vation close to Los Pinos Agency on the Uncom-
pahgre. :

Nathan C. Meeker, who had gained fame as
head of sthe Union Colony (a prosperous agricul-
tural project in Colorado), was appointed Agent
of the White River Utes in 1878. He had plans for
rapidly transforming the Utes into farmers or
ranchers on separate family acreages within their
Reservation, thus making it possible for the re-
mainder of the Reservation to be sold to white
settlers. Utes resisted Meeker’s plans, and in
September, 1879, fighting broke out, in which
Meeker was killed and his wife and daughter were
captured by the Utes. The women were later re-
leased to Charles Adams, who had served as Agent
to the Utes at both Los Pinos and White River,
During a subsequent inquiry, Ouray was told that
the Utes must surrender those Indians who had
fought, and that they must be punished. He re-
fused, unless a trial could be held in Washington,
D.C. His demand was rejected, but a delegation of
Utes went to Washington the following winter to
speak during a hearing before the House of Repre-
sentatives. Congressmen reached the decision that
all Utes should be removed to Utah Territory,
where they could buy land with money they re-
ceived from the sale of their land on the Reserva-
tion in Colorado.

When Ute leaders signed the agreement to give
up their Re<ervation, Ouray did not sign his name.
Indeed he i oclaimed: '‘Ouray will never ieave
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the Great Mountains.”” He died soon thereafter,
however, and although the Utes resisted removal,
they saw that they were no match for troops as-
sembled in the area to coerce them. Finally, in
September of 1881, they started on the last
journey from their "Shining Mountains.” Robert
Emmett commented in his book, The Last War
Trail, that, "It was inevitable that they should
move, and better than after a fruitless and bloody
struggle.”

The story of Charlot, chief of the Flatheads, 1s
one of continuous resistance to pressure from the
government and white settlers. He was an heredi-
tary chief who succeeded his father, Victor, as
principal leader of the tiibe. In 1855, the Hell
Gate Treaty, negotiated by Victor, provided for
the cession of a large part of the Flathead lands
to the government, and for the Bitterroot Valley
to be designated as a Flathead Reservation. Be-
cause this valley was attractive to settlement, non-
Indians moved in nevertheless, and, in 1871,
President Ulysses Grant issued an order to con-
centrate the-Flatheads on the Jocko Reservation
north of the Bitterroot Valley. -

Initially, the Flatheads refused to obey the or-
der, but in 1872 an.agreement was drawn up pro-
viding for the survey of the Bitterroot Valley, and
the Flatheads were given the option either to take
up individual patents in the Bitterroot or to move
to the Jocko Reservation, where they would re-
ceive help in getting started as faiineis. Charlot
claimed that he never signed the agreement. He
and about 300 “fullbloods’’ refused to give up
their homes in the Bitterroot Valley. Some of the
Flatheads did follow Chief Arlee to the Jocko,
and doubtless because Arlee was cooperative
government officials recognized him as head chiaf
of the tribe. Meanwhile, Charlot and his followers
remained in the Bitterroot, even though they had
no recognized title to the land they occupied, and
Charlot declared that he would never go to the
Jocko Reservation.

In 1884, Charlot went to Washington, where
he and other members of his Flathead delegation
participated in interviews and discussions for
nearly a month, He was offered a house, farming
equipment and renewed recognition as head chief,
but he remained firm in his resolution to stay in
his homeland. He said, ”| once said 'No’ and |
will not break my word. | will obey force only
and | will not raise my hands against the white
men.” He did not want assistance from the
government, and said it was acceptable to him f
the rest of the tribe wanted to leave, but he
wished to live and die in the Bitterroot Valley. In
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the long run, the chief’s stand was futile because
the Flathead Agent was able to persuade more
members of the tribe to leave the Bitterroot for
the Jocko, where supplies were issued to them in
hpes that they would begin to live as farmers.

By 1889, the conflict still had not been re-
solved, and the government sent General Henry
B. Carrington to the area to try to persuade
Charlot to capitulate. The General had already
decided to remove Charlot voluntarily or to de-
stroy his influence among the Flatheads, and
finally, in November, he persuaded Charlot and
his followers to move.

By the time Charlot appeared at the Jocko
Agency, Arlee had died, so he was restored as head
chief. For nearly twenty years he continued to
antagonize government officials, for he now made
a stand against the allotment process, doubtless in
part because his followers had already been re-
duced to a state of abject poverty. Allotment, and
the opening of unallotted lands to non-Indian
settlement, did not take place until 1909, as a
result. By that time, Charlot was too old and weak
to resist, and he died in early 1910, realizing that
his stand against the onrush of Anglo-American
civilization had been fruitless, and that his people
faced poverty and extreme hardships in the future.

Discussion Topics

1. Why did the government choose Quray as chief
of the Utes? What did he see in Washington
which influenced him in his dealings with the
government?

2. Look up more information on the battle of
September, 1879. Was Nathan Meeker a good
ageni?

3 Why did Charlot’s Flatheads refuse to move to
the reservation? Why do you think Chariot
mistrusted the government?

4. Charlot finally agreed to leave the Bitterroot.
Why do you think he changed his mind?

5. What was the major difference between Ouray
and Charlot as chiefs? Why would the govern-
ment appoint chiefs rather than recognize those
the Indians saw as chiefs?

Vocabulary Building

Interpreter
Squatters
Inevitable
Cession
Designated
Notoriety
Capitulate
Abject




Procedures for choosing leaders varied from
tribe to tribe among the Indians of the Western
Frontier and Upper Missouri. Chiefs usually were
chosen on the basis of their brave deeds and their
‘bloodlines, although s6Wetimes the sons of chiefs
were passed over by tribal councils when it was
apparent they were not capable of leadership. Here
is the story of three generations of chiefs who
formed a dynasty among-the Mdewakanton Dako-
tas. In the area which is now southeastern Minne-
sota, French fur traders encountered the Mdewak-
antons, led by a chief that they called Wabasha,
during the 18th Cenwry. Wabasha (1)'was the
head of a dynasty which ruled that part of Minne-
sota for 200 years or more. His son and grandson,
both named Wabasha, carried on his rule until
1876, when Wabasha (11} died at Santee Agency
in Nebraska.

The elder Wabasha entered into alliances with.
the French fur traders who moved down into
Minnesota from Montreal and Quebec. As a re-
sult, Wabasha's people supported the French in
their competition with the English for trade. His
people came to rely on firearms that they received
in return for furs ard maintained good relations
with the French until 1763, when they ceded
Canada to the British.

Soon after the British assumed control over
Sioux country, Wabasha (I} showed good faith in
dealings with British leaders. When one of his tribes-
men, .named Ixkatapay, killed a trader, trade rela-
tions broke down. A delegation of Mdewakantons
started for Quebec to surrender Ixkatapay to jus-
tice, and to ask that the traders return. During
the journey, ,e prisoner turned back, but Wabasha
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and tive others went on to Quebec and, according
to legend, the chief offered himself as prisoner in
the place of Ixkatapay if the merchants would
send ammunition and goods to his people. The
British were so impressed by his bravery that they
spared his life, and he returned home with' the
traders to the place where the city of Winona
(Minnesota) now stands.

Wabasha (11) succeeded his father as chief, but
he was not a warrior because he had lost one eye
while playing lacrosse as a young man. He was a
good politician, however, and made an alliance
with the British which lasted until after the War of
1812. After the Treaty of Ghent, which ended
the war, Wabasha was informed of the British de-
feat and said, ""You told us vou would not let fall
the haiciied until the Americans were driven out...
You now say that this peace was made by your

. King without the knowledge of his war chiefs.”
Because of his disillusionment, when,in 1815, the

Sioux met U.S. officials at Portage des Sioux (at
the confluence of the Mississippi and Missouri
Rivers) and made a treaty of peace and friendship
with the United States, Wabasha did not sign this
treaty. But his sori, Wabasha (111}, who succeeded
him as chief, gained the respect of U.S. officials
when he led his people against the Sac and Fox
during the Black Hawk War in1832. .

Although Wabasha {111} turked against Blac
Hawk's warriors, he subsequently showed loyalty
to his Indian neighbors and to-Native American
traditions. When the Winnebagos were being
moved to a reservation north of St. Cloud (Minne-
sota), in 1848, they stopped at Wabasha's village
and refused to go any further. When he allowed
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them refuge on his land, troops appeared, arrested
him and‘took him prisoner iuv Fort Snelling. After
his release, he continued to stand by his convic-
tions. When missionaires appeared, he refused to
allow them to preach or live in this territory.
When he was told the story of the resurrection of
Christ, he said he did not believe it and did not
want it preached to his people.

In 1851, the United States opened negptiations
with the Sissetons and Wahpetons at Traverse des
Sioux near the present city of St. Peter (Minne-
sota) and with the Wahpekutes and Mdewakantons
at Mendota later that same year. Wabasha, Little
Crow, Shakopee and sixty other leaders of the
latter two tribes signed a treaty in'which they gave
up their lands and agreed to move to a reservation
on the Minnesota River above New Ulm. Wabasha
was against the treaty but he reluctantly yielded,
andin 1853 he moved his band to the reservation.
There he lived until the 1862 Minnesota 'Up-
rising,” which he also opposed and tried to pre-
vent. He resented whites for causing him to give
up his lands, but he knew he could not regain his
power by going to war, so he refused to take part
in the outbreak. Wabasha (111) died in 1876 after
his people were removed to the Santee Agency in
Nebraska, and his second son, Napoleon Wabasha

was recognized as a chief among the Mdewakan-

tons down into the 20th Century. Today, the
grandson of Napolcon-Wabasha lives in a suburb
of Minneapolis, and is very conscious of the
legacy handed down from his distinguished for-
bears.

Discussion Topics  \__..

1.Why are the chiefs Wabasha unique among
|ndian leaders?

2. Think of some good reasons for following here-

ditary chiftanship and'some good reasons for
not following it. Do you think the chiefs
Wabasha were strong or weak leaders? ,

3. Explain why Wabasha (1) offered himself as a
prisoner to the British. Why was the fur trade
important to his people?

4. Why was Wabasha (I1) a good politician? Give

an example of his political skilt.

5. Why did Wabasha (l11) oppose the Treaty of
1851, and why did he not join the 1882
"Uprising?”’

6. Look up information on the 1862 "Uprising,”
its causes and results.

Vocabulary Buildir{g

Dynasty
Heredity
Alliances
Lacrosse
Winnebagos
Sac and Foxes

MATCH THE RESERVATIONS WITH THEIR STATES

FORT BERTHOLD___
GOSHUTE___
FLATHEAD__
UTE MOUNTAIN___
WHITE EARTH___
WINNEBAGD____

. WIND RIVER___
CROW CREEK __

WYOMING
MINNESOTA
NEBRASKA

NORTH DAKOTA
UTAH
SOUTH DAKOTA

:
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During the Civil War, when the U.S. government
had few troops to spare for the western frontier,
Indians in Colorado resisted efforts to confine
them to small reservation areas. Also, they battled
to prevent the loss of Colorado to miners and
other nor: !ndians wnho appeared in large numbers
after the opening of gold mines in 1859. Iridian
raids so alarmed the public that the Army ap-
proved the commission of a regimept of Colorado
volunteers. Some of ithe voluntee% served with
distinction, but the members of the Third Regi-
ment of Colorado Volunteers, under the command
of Colonel John M. Chivington, launched an at-
tack on Black Kettle’'s Cheyenne at Sand Creek,
Colorado, that many writers have regarded as one

-of the most treacherous massacres in American

military history.

In June of 1864, Governor John Evans had of-
fered amnesty to Indians who wished to put them-
selves under Army protection. Many warriors con-
tinued to resist the intrusions by miners and other
groups, however. They moved in small bands, and
only when the chance for surprise attack was
good, or if their "prey’’ was not guarded, did they
attack. Of course, Black Kettle continued his quest
for peace, for he felt that the non-Indians were
too numerous to resist, and he had recently been
to Washington, D.C. and had received a huge
American”flag from President Lincoln. His in-
fluence among young warriors grew stronger as
winter approached, for,by tradition, Plains Indians
seldom fought during the winter months.

In September of 1864, Black Kettle served as
spokesman for the chiefs who met with Governor
Evans and mulitary leaders at Camp Weld, near
Denver. In his speech, he said, "'All we ask s that
we may have peace with the whites. ... These
braves who are with me are willing to do what |
say. We want to take good tidings home to our
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people, that they may sieep in peace. | want you
to give all these chiefs of soldiers here to under-
stand that we are for peace and that we have made
peace, that-we may not be mistaken by them for
enemies.’”” Evans replied that he would be glad to
have friendly Indians come in under his June
proposition, but that he had no new proposition
to offer. The chiefs departed with the belief that
their peaceful intentions had been accepted, and
Black Kettle and his people decided to report to
Fort Lyon in eastern Colr ado, where they would
have - army protection. From appearances, the
Army offered its protection and ordered Black

Kettle to assemble his people along Sand Creek, |

S

forty miles away.,

Meanwhile,-Colonel Chivington ;and his Third
Regiment, and part of the First Regiment, arrive
at Fort Lyon with punative intentions. Cespite
the objections of some of the officers at the Fort,
who said they woere bound bv Evane’ premise,
Chivington proceeded to Sand Creek. On the
morning of November 29, he instructed his troops,
"“Kill and scalp all, big and little; nits make lice.”
When the Indians saw tne soldiers, Black Kettle
ran from his lodge and raised both his American
flag and a white flag on a pole. His village was un-
guarded; most cf the warriors were gone to hunt-
ing camps fifty miles away. When Chivington’s
cannon and rifles opened fire, few of the Indians

in the camp were prepared to defend themselves.

White Antelope, an old chief, refused to retreat,
foided his arms, ana sang a cdeath song before a
bullet hit him.  Black Kettle tried to make a

"’death stand,”” as White Antelope had done, but .

his warriors escorted him from the battle area.
Some Cheyenne warriors fought bravely in their
hope!zss situation, but they were not able to turn
the soldiers away, and Chivington’s men commit-
ted many atrocities. The Colonel claimed that the
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village contained 900 to 1000 warriors, although
* most estimates put the number at 700 people in
the camp, only 200 of which were men

Survivors of the attack set out for their hunting '

camps, where they planned revenge; now everyone

- young, old, brave and squaw - - was ready for
the warpath. They attacked wagon trains and
burned out settlements to the north, where they
received help from the Sioux.

, %
A military commission investigated the Sand

Creek episode, and Chivington resigned his com-

mission to prevent being court-martialed. At the .

investigation, witnesses who had been present at
Sand Creek testified against Chivingtori, Even:
tually, followinga congressional investigation, the
federal government rnade reparations to the wi-
dows and chiidren of Indian men Killed at Sand
Creek, but financial payments could not compen-
sate for tpe loss of relatives and friends. Chiving-
ton was #ccused of stirring up trouble to make a
name for himself, and he finally left Colorado for
Ohio to enter politics.

Black Kettle, whose people suffered bravely i
the attack at Sand Creek, was fated to have one
more encounter with the U.S. Army. In 1868,
during a winter campaign against Indians on the
southern plains, George A. Custer led his Seventh
Cavalry into Oklahoma and attacked Black Kettle’s
camp near Washita River. Black Kettle died trying
to defend his people.

MATCH THE INDIAN LEADERS WITH THEIR TRIBES

SITTING BULL ___
WABASHA

RED CLOUD___
WOVOKA ____

BLACK KETTLE
OURAY___
CHARLOT

CRAZY HORSE___
WHITE ANTELOPE___
CHIEF JOSEPH__._

"3. How did the Chevenne retaliate for the attack

4. Look up more intormation on the Sand Creek

Discussion Topics

1. What events caused the Army to allow Cojér-
ado to raige a regiment of volunteer trocps?

2. List the evidence which shbws that Black Ket-
tle’s people at Sand Creek thought they were at
peace. Why did some officers object to Chiving- ;
ton’s plan to attack the Cheyenne? S

at Sand Creek? What happened to Chivington?

attack.

5. How did Black Kett!e die? What was fateful
about both his_ death and the leader ot the
troops who killed him? * =+~ -

Cra—

Vocabulary Building

Amnesty

Regiment +
Treacherous
Revenge
Court-martialed
Reparations
Atrocities
Punative

A. PAIUTE
B, OGLALA -
C. NEZ PERCE
D. FLATHEAD
E. CHEYEMME
F. HUNKPAPA
G, MDEWAKANTON
Ho UTE
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Among the last Indians to resist the white man's
drive for land on the frontier were the Sioux.
They had seen their hunting grounds and buffalo
herds dwindle. as settlement advanced into the
region, and they did not give up without a strug-
gle. Prehistorically, the Sioux belonged to a
confederation of seven tribes. The Tetons com-
prised the tribe that moved west of the Missouri

_ River in the 18th Century. West of the river, they

emerged as seven tribes: the Oglala, Brule’,
Hu kpapa, Miniconjou, Sans Arc, Two Kettle and
Blackfeet. The Tetons were united in their way of
life, language and traditions. From among their
ranks fmerged some noteworthy leaders. They
were men who, for a time at least, united some of

the Sioux in their fight to preserve their lands and

nomadic way of life. Three of the ieaders were
Red Cloud, Crazy Horse and Sitting Bull.

Red Cloud, who rose to leadership among the
Oglala through bravery in battle and wisdom in
war council, had an entire campaign nained after
himself by the United States Army. Red Cloud'’s
War, 1866 - 1868, was fought in resistance to the
construction of the Bozeman Trail in Montana.
This trail was a branch of the Oregon Trail, which
was designed to cross the best Sioux hunting
grounds to the mines arourfd-Virginia City. Red
Cloud led the Indians in attacks on travellers along
the trail and fefused to negotiate as long as the
Army continued with construction, His warriors
interrupted the mail and forced travelers to
turn back. The Fetterman Massacre in December,
1866, was one of the battles in Red Clcud’s ¢cam
paign. The War ended when, in 1868, the govern-
ment yielded to the chief's demand that the whites
take down their forts on the trail. In May the

‘Army ordered the abandonment 6f Fort Reno,

Fort Phil Kearney and Fort F.C. Smith, and after
the soldiers left the forts, the Indians burned them
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to the ground. In November, 1868, Red Cloud
came to Fort Laramie to sign a treaty of peace.
He was the only western Indian chief to win a war
with the United States.

In 1870, he was among a group of sixteen

.chiefs_that visited Washington, D.C. He tried to

defend the position that the government should
not draw boundaries around the Indians. Perhaps
he was intimidated by the glimpse he got of the
Army’s potential strength in Washington. In any
event, he never led his people in war again. Before
his death, Red Cloud would journey to Washing-
ton several times to negotiate, and when the fed-
eral government wanted to buy the Black Hills
after gold was discovered there, he supported
negotiations even though other powerful leaders
such as Sitting Bull and Crazy Horse worked
against him.

" Crazy Horse was a war chief among the Oglalay
Sioux. Legend has it that when he was a child he
saw a vision of himself riding through a storm, his
body painted with marks like hailstones and a
small red-backed hawk flying above his head.
Later, he painted himself in the same way and
wore a red-backed hawk in his hair when he went
to war., Crazy Horse was one of the leaders in the
Fetterman Massacre. None of the eighty soldiers
under Fetterman’s command survived, when they
were lured from the protection of Fort Phil
Kearney by Crazy Horse's warriors, After gold
was discovered in the Black Hills and the govern-
ment was trying to confine the Sioux to reserva-
tion areas, Crazy Horse resisted, and troops de-
stroyed his village as punishment. Among the
Sioux and Cheyenne who united to dery the Army
in 1876, he was one of the military leaders of the
famous battles of that summer. Crazy Horse led a
combined force of Sioux and Cheyenne that de-
feated General Crook along Rosebud Creek eight
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days before he and Hunkpapa chief Gall led the
attack on George Custer’s forces at the Little Big
Horn. After the annihilation of Custer’s Seventh

Cavalry, increasing numbers of soldiers pursued
the Sioux, and Crazy Horse finally decided to sur-

render. In May of 1877, he led his warriors to
Camp Robinson, the military post at Red Cloud
Agency. Tragically, he was killed by a soldier in
a scuffle at the gurardhouse. Some of Crazy Horse's
followers, angered at his death, broke away from
the agency and joined Sitting Bull in Canada.

Sitting Bull was a medicine man and prophet
among the Hunkpapa Sioux. He has been incor-
rectly remembered as a chief and a leader of the
warriors-who fought Custer at the Little Big Horn.
Actually, it was in the capacity of medicine man
that he participated in the battle. After the failure
of the government’s attempt to purchase the
Black Hills from the Sioux, the Commissioner of
Indian Affairs had issued orders that all Indians
must report to their agencies on the Great Sioux
Reservation, and those who had not reported by
December 31, 1875 were considered to be at war
with the government. The Army planned a cam-
paign against them for the following spring. Sit-
ting Bull’s Hunkpapas were among the Sioux and
Cheyenne who gathered between the Little Big
Horn -and Rosebud Creek, in what is now sou-
thern Montana, and here they held a Sun Dance.
Sitting Bull, after giving fifty flesh sacrifices from
his arms and chest, saw a vision of soldiers falling

into an Indian camp. MHis warriors took thisas an.

. omen that they could defeat Army troops in the

' Dakota.
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area, and they were eager to fight. In the battles
that followed, they killed more than 250 soldiers
and wounded forty-four, thus earning the reprisals
from i:e government which would be swift if
coming.

After the rout of Custer and his men, Sitting
Bull and some of his followers fled to safety in
Canada rather than face punishment for their
resistance, Even though the Sioux in Canada shun-
ned him andCanadian officials at Fort Qu‘Appelle
advised him to leave the country, he did not re-
turn to Dakota Territory until 1881, After that,
he spent two years in confinement at Fort Ran-
dall on the Missouri River. Then he was allowed
to move to Standing Rock Reservation in western
He was still powerful and respected
among his people, and had strong influence in the
spread of the Ghost Dance religion in the late
1880's. Because non-Indians grew nervous about
the new refigion, and also because of Sitting Bull’s
intention: to travel to Pine Ridge and meet with
the leaders of the Ghost Dance, the Indian police
went to arrest him. In the confusion that fol-
iowed, as some of his supporters tried to prevent
his arrest, Sitting Bull was killad by members of

i

A ruiToxt provided by ER
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the Indian police. His death marked the end of
an era. In the minds of the public, no chief so
fully personified the spirit of Indian resistance as
he had. The Battle of Wounded Knee came two
weeks after Sitting Bull’s death. These two events

represented the end of resistance among the Sioux.

The story of the Sioux Nation, and its fight to
defend a traditional way of: life, has been roman-
ticized and misrepresented many times in western
literature. Legends and untruths have been mixed
with actual events and characters. Stories about
the courage of these three leaders - - Red Cloud,
Crazy Horse and Sitting Bull - - are not fables;
they were true heroes in the Plains Indians’ strug-
gle against the advancement of non-indian civiliza-
tion.

Discussion Topics

1. What distinction did Red Cloud have as a
Sioux leader? Discuss the reasons for the war
he carried on against the Army.

2. Crazy Horse is still revered among the Sioux
Indians. What reasons can you give for this?

3. What error exists in most stories about Sitting
Bull? Discuss his actual contribution as a lea-
der of the Sioux.

4. Look up more information on the deaths of
Crazy Horse and Sitting Bull. What things in-
fluenced their deaths?

Vocabulary Building

Confederations

Emerge

Harassments

Prophet

Sun Dance v
Rout "




'Cross.

The battle at Wounded Knee Creek, which

marked the end of Indian resistance in the region; —~~

had its roots in the Ghost Dance.-—th& teachings
‘of a Paiute sheep herder called Wovoka. Tales of
a god who had come to help the Indians in their
struggle reached many reservations in the West by
1889, and the Pine Ridge, Rosebud and Cheyenne
River Sioux in Dakota Territory sent representa-
tives to Nevada where Wovoka lived, on the Paiute
Reservation at Walker Lake.

Wovoka, whose father, Tavibo, had also been a
mystic, had lived with a white rancher named
David Wilson after his father's death. Taking the
name Jack Wilson, the boy was exposed to
Christian influences. He learned that Jesus was a
great medicine inan who could heal sick people
and could control the elements. He also learned
that Jesus had been killed by being nailed to a
The stories about Jesus must have in-
fluenced him to decide that he could become a
prophet. In his youth, He also was exposed to
Mormenism and to Shakerism. The latter religion
was a peculiar combination of the doctrines and
rituals of Catholicism, Presbyterianism and 19th
Century romanticism. Doubtless Wovoka was

motivated somewhat by ambition, and by his |

resentment over the loss of traditional befiefs and
customs among his people. He was one of many
Indians who searched for a way to cope with the
vast changes being wrought in their lives.

In January of 1889, during an eclipse of the
sun, Wovoka had a vision that he had died and
gone to Heaven and spoken to God. The Heaven
in his vision was like the one in Christian teach-
ings, except that there were Indians living there,
All the Indians who had died in the past were

=~
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- living'in peace and comfort with no sickness or

hunger. God told Wovoka to take a message back
to the Indians on earth: that if they would follow

His teachings while on earth - - through Wovoka's ’

guidance - - they would join their ancestors in
Heaven after death. The code of behavior Wovoka
said God gave him was close to that of the Ten
Commandments. In addition, it contained an
admonition against fighting and instructed Indians
to perform a dance which God taught Wovoka - -
the Ghost Dance. God gave Wovoka the ability
to make the sun shine or cause rain or snow.

After Wovaka returned to earth and began
preaching of his vision, during a period of drought
he accurately predicted rain, and, because of his
success, few Paiutes doubted the truth of his vi-
sion. They became devoted followers of the
Ghost Dance, and began to spread the news of the
power of their messiah throughout the West.
Wovoka did not call himself the Son of God, but
his followers thdught of him in that way. In his
preaching, Wovoka declared that a new world was
being prepared for Indians. "White people would
be pushed back across the ocean whence they
came. All indians who had died in the past would
come to this new land and enjoy eternal life. The
buffale and other game would return, food would
be plentiful and there would be no sickness or
unhappiness. By praying and participating in the
Ghost Dance, worshippers could have a glimpse
of this new land before it came. The dancing,
singing and praying worked the participants into
a frenzy. They went into trances and believed
that they could see into the future. Wovoka's
religion required striét moral conduct. Its object
was to restore traditional practices and values, and
to provide a basis for uniting all Indian people.
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As the Ghost Dance was adopted by various
tribes in the region, they changed it by introduc:

ing mythology and practices from their own tradi-

tions. The Sioux, for example, tended to de-
emphasize that part of the doctrine which forbad
fighting, and, as they danced, they wore ““Ghost
Shirts” which they believed would make them in-
vulnerable to gunfire (Other tribes adopted the
’Ghost Shirt,”” but only the Sioux invested it with
bulletproof qualities). Wovoka's teachings had
great appeal on the Great Plains. The buffalo were

gone, the tribes had been defeated and most In-

dians were on reservations. There was no place to
turn for comfort; their lives were wretched and
many were on the verge of starvation. Some of
the Sioux, Cheyenne and Arapahos accepted the
teachings of Wovoka, and held many Ghost Dances,
during which participants reported visions of buf-
falo and the returning of the dead. This strange
ferment made non-Indian people nervous, and,
even though the new religion did not preach war,
it was a threat because it foretold a return to con-
ditions as they had existed before white people
arrived, It was this fear that led to the killing of
Sitting Bull by Sioux police on the Standing Rock
Reservation; authorities believed that he was in-
volived in plans for war. It was this fear, too, that

caused the Massacre at Wounded Knee in Decem-

ber, 1890, and the end of Indian hostilities.

Why were white settlers and government offi-
cials so worried about the new religion? They did
not understand the teachings of Wovoka. They
ignored -his emphasis upon peaceful soiutions to
Indian problems. They also despised the Ghost

Dance because it was non-Christian, no doubt,

and regarded it as a symbol of paganism. In addi-
tion, there was the fact that not many years had
passed since the Indian wars, and settlers were
worried abotit the renewal of hostilities. Thus
when Ghost Dance activities began to increase,
concern among non-Indians also began, despite
Wovoka's message, "Do not fight . . . you must
not fight.”"

After the Wounded Knee Massacre, the Ghost
Dance died out quickly in the region, Obviously
"Ghost Shirts’’ had not protected the Sioux from
death at Wounded Knee. Some tribes continued
to dance for a few years, but they lost interest
when they saw that the buffalo did not reappear
as Wovoka had promised.

«—— Wovoka himself continued to be a leader among
the Paiutes until his death in 1932. He had wanted
to help his people and desired their respect.
Surely he had never suspected that the Ghost
Dance would lead to the tragedy it caused and
probably died with the Massacre at Wounded Knee
weighing heavily on his consuience.
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Discussion Tdpics
1. List the various religious influences to which

Wovoka was exposed. How did they affect his
Ghost Dance religion?

2. What were the elements of Wovoka's religion?
Why did the Indians believe him so readily?

3. Discuss the”’Ghost Shirts”’ and their qualities.
Were they universal among all tribes who ac-
cepted the Ghost Dance?

4, Why were the whites nervous about this new
religion among the Indians? Can you connect
the battle at Wounded Knee with the Ghost
Dance?

5. Why did Wovoka's religion fail to endure among
the Indians?

6. Look up information about Shakerism, Mor-
monism and other extraordinary religious be-
liefs of the 19th Century. Were Ghost Dances
“peculiar?”’

Vocabulary Building

Messiah

Mystic

Shaker Religion
Eclipse

Ghost Shirt
Motivated
Mythology
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HOW to Make a Tipi

Avid and hardy campers are usually looking for new things to try. Here isa real chalienge - - for them and you. Those who
know say tipi camping is both fun and comfortable. So - whether you make a scale model or a full size tipi--have fun! The
following directions can be used for a 15" or 15’ tipi.

MATERIALS: (for 15" tipi)

39 1/3 yards, 72-inch duck, 10 to 12 ounce {already waterproofed)
17 yards, 72-inch duck for lining (optnonal)

5,000 yards, rot-resistant thread

10- 15 feet, tie tape (fold 3-inch strips of canvas over twice and sew)
20-25 18-inch wooden pegs, 1-inch thick

45 feet, Ya-inch manila rope (for poles)

100 feet, %-.nch nylon cord {for pegging)

200 feet, “s-inch cotton cord {for optional lining }

-3

PROCEDURE: (

Lay out and cut your tipr according to pattern #1 on the next page. 10 to 12 ounce duck canvas s recommended. Pick a
spot away from trees 1o avoid dripping and fatling limbs Ciear the ground, .

Tip1 should face south (traditional with plains Indians partly because of religion and partly because of wind directions}.
Mark off a circle of about 12 feet in diameter for your tipi.
Tie off threg poles as shown in the rilustration. Do not cut the rope! Diagram #2

d in position as shown in diagram #3. ;

les 1,2,3,4 1n the front crotch. Lay pcles 5,6,7.8, also, in the front crotch or';’ top of the first 4 Place poles 8,10,11 in
the rgar gfotch. Walking left, wrap the rope around all the poles 4 or 5 times ending at pole ‘N’ Diagram #4

Drive the anchor peg in next to the fireplace at a 45 degree angle.

Tie the rope off tightly, binding the poles tight to the ground. Align the Lifting pole with the center mark on the cover, ex
tend 6" beyond the cover, and tie in place. Fold edges to the center.

Fit into place with the other poles and unfold Fit the smoke poles into their pockets
Lace the cover down tightly as in diagram #5.

Tie down with 20-25 pegs tilted away from the tips

If the cover fits loosely, go mside and push all the poles out an equal amount

Thus 1s basically now to erect the cover of a ipr. There are many details and certain refinements each builder will encounter
Then there are the tining, fireplace, draft controt, etc. which interested persor.s may research themselves

A
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Woodstock Craftsman’s Manual 2, Jean Young, ed. New York, nd
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How to Make a Travois

Since the indians did not make use of the wheel for trans-
portation, they had to drag their possessions. The travois
was pulled, dragging on the ground,behind a horse or dog.
If you have a cooperative pet, you might like to try mak-
ing this dog harness and travois

MATERIALS

Two poles {could use broom handles), two leather thongs or pieces of rope, one 12" long, the other 20" long, two pieces of
harness (demim, felt or leather) one 2 x 8, one 2" x 12-14”, six to eight sticks for ptatform (graduated iengths if possible),
. twine or light rope for tying the sticks to the platform.

&
PROCEDURE.
. 1 About 1/3 of the way down make the platform by ty= ’

tng sticks to the poles

2 Then attach the harness with rope or leather thongs.
The shorter piece of harness should be under the poles,
the tonger on top. #

3 Shp the lower harness under the dog's neck, tightening / -
1t to fit snugly Pull the top harness across the dog’s
shoulders Pull the rope or thong through the harness

and in back of the dog’s front legs. Tie 1t at the genter
of his chest. The poles should extend several inches in
front of the harness

Short

& Hnmtss
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How to do Beading

Beadwork is an art which we traditionally associate with the Indians. 1t is true they did use beads, alorig with other materials
such ac seeds, fruit pits and pebbles for decorative art. Look at the many rnuseum displays of clothing, jewelry, religious
articles, teepees, weapons, etc. - However, they did not fully develop this art until the explorers came and offered beads in
trade.

MATERIALS: B

2 wubes of “'seed’”’ beads, one dark color and one light color
1 #12 beading needie

1 spool of fine nylon or siik beading thread

beesvsix

-
PROCEDURES:

1. Cut and wax about a yard of threag. Knot one end.

Following the numbered diagram, add four light beads (#1,2,3,4), 3 hight beads (#5,6,7), 3 dark beads (#8,9,10).

. In the same direction, pass needle again through beads #1,2,3,4. Pull firmly to form a triangle.

Add 3 dark beads (#11,12,13), add 3 light beads (#14,15,16); and go through bead #7 as in diagram. Pull thread firmly.
. Add 3 dark beads (#17,18,19); 3 ight beads (#20,21,22), and go through bead #14 as in diagram. Pull thread firmly

. Continue step 5 to desired length. A necklace s usually about 26 inches. Knot end tightly and weave together by passing
the needle through beads #1-4.

oM oA W

Betty J Weber and Anne Duncan, Simple Beads. Culver City, 1971,

' 000'78




_How to Make a Gourd Rattle

A gourd is a fruit,but it is not for eating. However, some peoples have used them for eating other foods. They were cut or

. carved into the desired shapes for cups, bowls, bottles, or ever pipes and ratties. This “How To'” shows how to make a very
old rhythm instrument used for keeping time.

]

Choose a gourd that has a good grip so you can hold i1t in
one hand easily. Soak the gourd in water for 24 hours.

When it is soft enough to cut into, carefully cut a smali
hole in the bottom. Then shake the gourd until all the
seeds have fallen out. Now place a small handful of beans
or pebbles inside.

Seal the hole with heavy tape or brown paper taped on.
Dry thoroughly. The hollow, dry gourd will make a loud
rattle when it is shook.

After a thorough drying, the outside may be painted with
tempera or hobby paint. {f desired, it m~y be lacquered
for a more Jasting instrument. Here's your chance to use
those Indian Designs!

How to Build a Canoe’

Canoes, especially Indian canoes, are fun to build. Some were made of birch bark and others were made from hollow logs.
You can make the canoe shown here out of any heavy paper or fairly stiff material.

1. Draw the picture on the paper according to the pattern below.
2. Cut 1t out and foid it.

3 Sew it together with string or colored varn.

4. Spread 1t apart with match sticks

5 Decorate your canoe to look like birch bark or paint with Indian designs

Can you make a paddle?

Q
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MATERIALS: :

Loom

Warp Thread {carpet)
Weft Thread (nylon)
Beeswax

Beads

Bead Needles

Design

PROCEDURE:

Work out design beforehand on graph paper. See sample
pattern A.

1.

Select a foom six inches longer than beadwork to be
done. Wax threads and string loom There must be
one more string than beads in pattern and the outside
strings must be doubled for strength. Pull warp threads
down tight and anchor securely Figure B (String a few
beads across top of block on loom for spacing warp
threads).

Start work in the middie of the loom by tying on the
weft thread to left side doubled warp string Leave
enough on the end to weave n after completion of
work. Figure C

Pick up correct number of beads onto needle. Pass
needie and beads (from left to right}) under all warp
threads. Use the left forefinger to push beads up
between warp threads

. See Figure D and run needle back through beads from

right to feft and over the top of warp threads
Repeat #3 and 4

6 When nearing end of the weft thread, always leave

Q
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enough to weave back and forth through the preceding
bead rows several imes

To start a new weft thread, tie alarge knot in the end
and run it through preceding rows of beads until the
knot catches insiae of the beads.

For an item that is hined, wrap a prece of adhesive tape
around warp threads and cut them from the loom.
Fold tape under when sewing down.

If prece 1s not to be bhacked, warp threads may be
strung with beads or fringzd.

~. B

How to do Loom Beading
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